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Abstract

Title: The Evidence-based Practice among Social Work Students

Author: Iliana Trivyza

Key words: Evidence-based Practice; Social Work students; Knowledge; Attitudes; Use.

The aim of this study was to describe the knowledge, attitudes and use of the Evidence-based
Practice process by the fourth year undergraduate social work students of the University of West
Attica, in Greece and to explore the possible relationships between them. The study design was
quantitative, non-experimental, cross-sectional survey. A total of 98 students participated in the
study, through an anonymous, self-reported questionnaire. Ethical approval was obtained from
the Ethics Committee of the University Institute of Lisbon. Data were analyzed using descriptive
and correlation statistics. The results indicated that the students had a good level of knowledge of
the EBP, although resistance to depart from the authority-based practice was detected. Moreover,
the participants reported moderately positive attitudes towards the EBP, recognizing its value
and being available to learn more about it. However, most of them did not declare themselves as
practitioners of the EBP. The most common barriers to the implementation of the EBP were
revealed to be the lack of knowledge and the limited access to the best available evidence.
Although students believe that the future will be in the EBP, this is hardly reflected in the current
university training and organizational culture. Furthermore, it was found that the students with
higher levels of knowledge and more positive attitudes towards the EBP are more likely to use it
in the future. The choice of conducting a Dissertation was related with higher levels of EBP use,
but no statistically significant relation was found with the knowledge and the attitudes. Finally,
the legal status and the domain of the internship Organizations were not found to significantly
affect the knowledge, attitudes and use of the EBP by the students. The present study was the
first one to uncover knowledge concerning the concept of EBP in the Greek context. Further
studies about the EBP are recommended, in order to promote the effective use of research
evidence in the social work training and practice in the country.
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Chapter One: Introduction

The present study emerged primarily from the researcher’s personal interest in
comprehending the concept of the Evidence-based Practice (EBP) and its current position in the
context of her own country. Past experiences in the field of child protection led the researcher to
the same conclusion with several other social scientists that a large number of social workers
keep basing their practice on the guidelines of authoritative texts and figures, such as supervisors
and colleagues, or their own personal experiences and intuition, besides the remarkable
outspread of the research base and technologies, which exists to develop and improve the social
service interventions (Howard, McMillen, & Pollio, 2003). Additional to that, are the results of
other studies, which show that, compared to other disciplines, such as medicine or psychology,
social work interventions are less likely to rely on research evidence (Edmond et al., 2006).

The Evidence-based Practice consists the most recent attempt of integrating research
evidence into social work practice and was introduced in the field in the 1990s (Gray, Midgley,
& Webb, 2012). Besides the fact that, during the past years, similar efforts and earlier models for
closing the research-practice gap did exist, EBP is being received as a new paradigm shift
(Satterfield et al., 2009). The definition that has been adopted for the present study was presented
by Rubin (2008) and states that ‘‘the EBP is a process for making practice decisions in which
practitioners integrate the best research evidence available with their professional expertise and
with client attributes, values, preferences and circumstances’” (Drisko & Grady, 2015, p.274).

Despite the great attention that has been given to the EBP process and its potential of
improving the quality and the efficacy of the human services’ interventions, the schools of social
work are only in the beginning of integrating it into their curricula (Mathiesen & Hohman,
2013). The multiple barriers that have been identified to contribute in this delay and make it
difficult for the EBP process to be properly disseminated and adopted, highlight the necessity
and the importance of exploring and deeply understanding the standpoints of the potential users
(Mathiesen & Hohman, 2013).

In the Greek context this need becomes even more essential, mainly because of the static
nature of the social work profession in the country, which insists in the traditional individualistic
casework, has no significant impact on the improvement of the continuously increasing levels of
social problems and exercises no pressure upon the state to deal with them (Karagkounis, 2017).
The Greek culture is said to be characterized by “unenthusiastic attitudes toward merit and
professionalism, preference for polychromic life and short time horizons, disinclination toward
planning and future orientation, reluctance to change, and weak capacity to formulate strategies
to meet future challenges”, as well as a high degree of in-group or individual collectivism
(Danopoulos, 2017, p.235). In other words, social issues are dealt by informal networks with
family-based strategies of welfare provision, while the public social care services are considered
as “the last resort” and remain poorly developed, making social work a bureaucratic profession
(Koukouli et al., 2008). The country’s low-trust society, which according to Fukuyama (2004) is
deeply rooted in the politics, has become a cultural habit, which, in combination with the fact
that the majority of the social workers are working in the public sector, strengthen further this
tradition, making social work look like a synonym of the weak welfare state and thus
complicating its action (Koukouli et al., 2008).

What is more, concerning the EBP process, which in this case can be perceived as one
more proof of the Greek social care system’s lack of efficiency, an extended literature review has
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revealed that there is a lack of knowledge concerning the situation and the level of its support
within the field of social work. No relevant studies were able to be detected, neither regarding
social work professionals, nor social work students in Greece. Consequently, taking all the above
as a starting point, the researcher sought to explore the area of social work education in the
University of West Attica in Greece, in relation to the EBP process. This was reflected through
the understanding of the undergraduate students’ knowledge, attitudes and current use of the
EBP process, in correlation with their intention to adopt it in their future practice as
professionals.

Structure of the Dissertation

The present dissertation is organized into five chapters: introduction; literature review
and theoretical framework; methodology; research findings and analysis; and conclusions and
recommendations.

The introduction is concerned with the background, the aim and objectives of the study,
the research questions and the significance of the study. The second chapter entails a review of
the literature on the concept of Evidence-based Practice. The history of the EBP, its adoption and
definition in the social work field, as well as some of the main debates around it are being
presented and special attention is being given in the process in relation with the social work
education in general and specifically in Greece. Moreover, in this section, an elaboration of the
theoretical framework that was used to address the research questions and analyze the data
collected is also presented.

In the following chapter, the dissertation focuses on the research methodology, the
research design and techniques, as well as the ethical considerations and principles that this study
was committed to follow. The fourth chapter presents the data analysis and an extensive
discussion of the research findings in relation to relative theories and previous researches.
Finally, the last chapter entails the conclusions drawn from the study, some recommendations for
future developments and future research and also the challenges faced by the researcher during
the conduction of the dissertation and the limitations of the study.

Aim and Objectives of the Study

The aim of this study is to describe the knowledge, attitudes and use of the EBP by the
fourth year undergraduate social work students at the University of West Attica (UNIWA) and
explore the possible relationships between them.

The related objectives of the study are:

1. To determine the self-perceived knowledge of the fourth year undergraduate social work
students with respect to Evidence-based Practice.

2. To determine the fourth year social work students’ self-perceived attitudes towards the
Evidence-based Practice.

3. To determine the self-perceived use of the Evidence-based Practice by the fourth year social
work students.

4. To explore the possible relationships between the knowledge, attitudes and current use with
the intention of using the Evidence-based Practice in the future.
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5. To explore possible relationships between the choice of the curriculum and the legal status and
domain of the internship organizations with the knowledge, attitudes and current use of the
Evidence-based Practice by the fourth year students.

The overall purpose is to uncover knowledge of the present situation concerning the self-
perceived knowledge, attitudes and use of the Evidence-based Practice and how they are related
with the intention of using the process in the future, in order to generate implications for the
social work education and training and enhance the use of research evidence in the social work
practice.

Research Questions

The research question, as resulted from the literature review, is: “What is the knowledge,
attitudes and use of the Evidence-based Practice by the social work students?”’

Consequently the hypotheses, formed from the research question, are:

1. Those respondents with higher levels of EBP knowledge are more likely to utilize the
EBP in the future.

2. Those respondents with more positive attitudes towards the EBP are more likely to utilize
the EBP in the future.

3. There will be a difference in the knowledge, attitudes and use of the EBP among the
students, who will choose to conduct a Dissertation and those, who will not.

4. There will be a difference in the knowledge, attitudes and use of the EBP among the
students, depending on the legal status and domain of the organization, in which they are
doing their internship.

Significance of the Study

The present dissertation is driven by the ambition to introduce the Evidence-based
Practice in the Greek social work field and education. The generated outcome is expected to
inform social work students, academics and field instructors about the knowledge, attitudes and
use of the EBP process among the students, as well as about their intention to use it in the future.
In this way, identified shortcomings concerning the teaching and application of the EBP process
by the social work students are possible to be further explored; eventually leading to a
readjustment of the social work curriculum with regard to the EBP or a potential improvement of
the way the process is taught in the universities.

Improving the knowledge, attitudes and use of the EBP by the future professionals of the
country, could enhance the production of a greater amount of professional knowledge in the
Greek context, which lacks in research, as well as to the significant improvement of the future
practice of social work in the country.

Since there is not an adequate number of studies published concerning the EBP in
relation to undergraduate students in social work programs in the European context, it is of
outmost importance to contribute to research in this topic (Mathiesen & Hohman, 2013).
Moreover, the present study is considered as relevant and up-to-date, as it coincides with the
revision of the curriculum by the Department of Social Work in UNIWA, which took place in
2018.
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Chapter Two: Literature Review

This chapter covers the main body of published work concerning the Evidence-based
Practice process in Social Work. Existing knowledge about the origins of the EBP, its adaptation
in the Social Work practice, its definition, as well as debates and controversial opinions about its
use are being presented. Furthermore, the chapter is concerned with the EBP in the context of
Social Work education and previous studies in the educational settings. Finally, a brief
presentation of the history of the Social Work education in Greece and its current relationship
with the EBP are being mentioned.

Brief history of Evidence-based Practice

The origins of the evidence-based concept can be traced in the area of epidemiology and
the medical profession. In the 1970s and 1980s, the field of medicine faced a crisis caused by the
conclusion of several studies, which were supporting that there was a lack of research and proper
evidence in the decision-making process (Okpych & Yu, 2014). Among them, of critical
importance was Archie Cochrane’s book “Effectiveness and Efficiency: Random Reflections on
Health Services” (1972), in which he first raised the question of quality in the provision of
medical care and highlighted the usefulness of randomized controlled trials (RCTs) on the
assessment of the effectiveness of treatments (Okpych & Yu, 2014; Shah & Chung, 2009).

In the years to follow, rigorous empirical research began to govern the procedures of
more and more medical organizations and in 1992 the term “Evidence-based Medicine” (EBM)
appeared for the first time in the medical literature (Okpych & Yu, 2014). Dr. Gordon Guyatt
was the one to coin that term and presented it in an article in “The Rational Clinical
Examination” series in the Journal of American Medical Association (JAMA) (Swanson,
Schmitz, & Chung, 2010). However, the first definition was given a few years later by Sacket et
al. (1996) and it was suggesting that Evidence-based Medicine is the “conscientious, explicit and
judicious use of current best evidence in making decisions about the care of individuals patients”
(p. 71).

By 2000, the term “Evidence-based Medicine” had appeared in the journals almost 60
times more compared to 1995 and many evidence-based foundations, such as the Cochrane
Collaboration (1993), the Evidence-Based Practice Centers (1997) and the National Guideline
Clearinghouse (1999) had been established to support that complex movement (Okpych & Yu,
2014). The widespread dissemination of the Evidence-based Medicine was followed by the
extension of its definition by Sackett et al. (2000), as an integrative process of clinical decision
making that entails: ‘‘the integration of best research evidence with clinical expertise and patient
values’’ (Drisko & Grady, 2015, p.274).

Apart from the field of medicine, EBM was quickly embraced by other professions, such
as nursing, psychology, social work and many others, who also strived to tackle the research -
practice gap. Consequently, the concept of EBM was broadened with the help of the Sicily
Statement, a statement created for the Evidence-based Health Care Teachers and Developers
conference in 2003, and became widely known as “Evidence-based Practice” (Dawes et al.,
2005).

To sum up, EBM served as a “new paradigm”, whose purpose was to shift the emphasis
from the intuition and the unsystematic clinical expertise to a scientific and rational clinical
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decision making process, which will make good use of the relevant research (Satterfield et al.,
2009). It was disseminated in a plethora of professions, who adopted it as “Evidence-based
Practice” and provoked controversial views over the years.

Brief history of Evidence-based Social Work Practice

Social work constitutes one of those professions, who welcomed Evidence-based Practice
as a new paradigm. Following Okpych & Yu’s (2014) framework, the history of social work has
been gone through three main “practice paradigms”: the paradigm grounded in moral
imperatives, the paradigm based on the authority of expert consensus and tradition, and the
paradigm grounded in empirical research. Those “practice paradigms” were developed based on
Thomas Kuhn’s (1970) identification of the “scientific paradigms” concept, in order to answer
the question of what makes a practice legitimate (Okpych & Yu, 2014).

Social work has its roots in the organized philanthropy that began in the United States of
America in the 1800s. This period was marked by the emergence of two main models of practice,
the settlement house movement and the charity organization society (COS), who aimed in
tackling urban poverty and were driven by the moral paradigm (Okpych & Yu, 2014). The first
attempts to professionalize the provided services of the previously mentioned organizations took
place in the 1890s and in combination with the catalytic speech of Abraham Flexner at the
National Conference of Social Welfare in 1915, provoked the first paradigm crisis and the shift
from the morally based to the authority-based practice (Okpych & Yu, 2014).

The paradigm crisis was followed by almost 20 years of professional instability. As a
response, the practice model based on authority was born and sealed by the formalization of
social work practice methods and the importation of psychoanalytic theory (Okpych & Yu,
2014).

Finally, the period of normal practice (1920-1960) was interrupted by another crisis, the
so-called “effectiveness crisis”, which in turn caused the second shift from the authority-based to
the empirically based practice paradigm (Okpych & Yu, 2014). The later contains both the
Empirical Clinical Practice movement (ECP) and the Evidence-based Practice (EBP) movement.

The ECP movement has its roots in the direction of the social work’s interventions in
efficacy, a need that was initially highlighted by many studies and conferences (Okpych & Yu,
2014). One of the main precursors of ECP was Siri’s Jayaratne and Rona’s Levy (1979)
homonymous book “Empirical Clinical Practice”, which first described the components of the
ECP model and suggested practices of integrating social and behavioral science into social work
(Gray et al., 2012; Thyer, 2010). However, that first attempt of revolution did not have the
desired results and the research — practice gap remained. Barriers, such as the lack of time,
support, relevant publications and evaluation research, as well as focus on different factors in the
decision-making process, contributed to that outcome (Okpych & Yu, 2014).

After the fall of the ECP movement, the baton was taken over by the emerging Evidence-
based Practice movement, which has undertaken the last few years the task to complete the shift
to empirically grounded social work practice (Okpych & Yu, 2014). As a relatively new
embodiment in social work’s quest to improve the effectiveness of interventions and outcomes,
EBP guides the human service professionals towards practices that are based on research
informed evidence (Gray et al., 2013; Shdaimah, 2009). In this respect, EBP displays a more
positivistic epistemology, which comes in accordance with our contemporary technocratic
societies (Petersen & Olsson, 2015; Webb, 2001). The notion that professional authority figures,
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such as supervisors and other colleagues or personal beliefs and experience should not be the
main criterion for the decision making process, is at the core of EBP (Shdaimah, 2009). Some of
the most influential writings about EBP have been identified to be those of Gambrill’s (1999,
2003a, 2003b), Macdonald’s (1999), Sheldon’s (2002), Gibbs’ (2003a), Sheldon and Chilvers’
(2000) and Rosen and Proctor’s (2003) (Mullen et al., 2005).

Evidence-based Practice Definition in Social Work

Social work, in contrast with the health professions, lacks in a clear and consistent
definition of EBP. The fact that EBP is very often presented in the literature as a synonymous
term of the empirically supported treatments (ESTs) and the empirically supported interventions
(ESIs) leaves a lot of space for misunderstandings and contradictions (Drisko, 2014). However, it
is clear that ESTs and ESIs address certain treatments, whose effectiveness has been tested and
supported by research and for whom specific manuals have been created (Gray et al., 2013). On
the other hand, EBP is a process, which aims to address specific needs by using or not ESTs and
ESls, according to the decision taken (Drisko & Grady, 2015).

In the effort to unravel this confusion, a multitude of different definitions have been
given during the years. For instance, Webb (2001) mentions that EBP is “the conscientious,
explicit and judicious use of current best evidence in making decisions regarding the welfare of
service-users and carers” and Gibbs & Gambrill (2002) state that “Evidence-based practice is the
conscientious, explicit, and judicious use of the current best evidence in making decisions about
the care of clients (Maynard, 2007, p.5; Nevo & Slonim-Nevo, 2011, p. 1177). Additionally,
Gray and McDonald (2006) explain that “Evidence-based practice means basing intervention on
proven effectiveness derived from empirical research” and Jenson (2007) says that “EBP is a
process that requires practitioners to identify, evaluate, and apply evidence pertaining to a
client’s problem to subsequent practice decisions” (Maynard, 2007, p. 5; Nevo & Slonim-Nevo,
2011, p.1177). Lastly, another similar definition is given by Rubin (2008), who states that “EBP
is a process for making practice decisions in which practitioners integrate the best research
evidence available with their professional expertise and with client attributes, values, preferences
and circumstances’’ (Drisko & Grady, 2015, p.274). However, the extended version of Sackett’s
et al. (2000) definition remains the dominant one among the literature (Gray et al., 2013).

Based on Sackett’s et al. (2000) definition of EBP as an integrative process of clinical
decision making that entails: ‘‘the integration of best research evidence with clinical expertise
and patient values”, Haynes et al. (2002) described the four parts of the EBP process, which have
equivalent importance (Drisko, 2014). More specifically, the EBP process consists of “(1) the
clinical state and circumstances of the client, (2) the best available relevant research evidence,
(3) the client’s own values and preferences, and (4) the clinical expertise of the clinician (Drisko,
2014, p. 124). The best available relevant research evidence refer to service user-centered
research, which derives from evidence coming in order of priority from reviews and meta-
analyses or randomized controlled trials (RCTs), quasi-experimental studies, case—control and
cohort studies, pre-experimental group studies, surveys, and lastly qualitative studies (van de
Luitgaarden, 2007). However, research is only one component of the EBP process and is valued
equally with the clinical state and circumstances of the service user and his own values and
preferences under the professional expertise, which unifies all of them (Drisko, 2014).

To continue, the EBP process involves five distinct steps. Those are: “formulating an
answerable practice question; searching for the best research evidence; critically appraising the
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research evidence for its validity and applicability; implementing a practice decision after
integrating the research evidence with client characteristics, preferences, and values; and
evaluating the outcome” (Parrish, 2018, p. 407). According to Gibbs and Gambrill (2002) the
first step entails the conversion of the information or problem posed by the service-user into
empirically answerable questions, most of the times with the professional’s help and guidance,
which will benefit his wellbeing (Nevo & Slonim-Nevo, 2011). For the second and third step, the
practitioner has to locate the best research evidence, using his critical skills and not based on an
“authoritarian” evaluation. Evidence gathered from the most prestigious researchers and
universities does not always coincide with evidence gathered with the normative way as EBP
suggests (Nevo & Slonim-Nevo, 2011). Concerning the application of the results, elements such
as the relevance of the retrieved research with the service user’s situation, the accessibility of the
suggested interventions, other practical issues, as well as the service user’s preferences and
values should be first evaluated in order to come in accordance with the evidence (Nevo &
Slonim-Nevo, 2011). Lastly, the final step comes to confirm the effectiveness of the decisions
taken by the professional and record the proven valid and accountable procedure that was
followed (Nevo & Slonim-Nevo, 2011).

Evidence-based Social Work Practice Debates

During the past years, the advantages and feasibility of the EBP has been questioned
many times by several social scientists and researchers (Gray et al., 2013; Maynard, 2007).
Among others, mistrust, skepticism and even rejection are the most common attitudes of the
critics of the EBP (Maynard, 2007).

To begin with, some of the main arguments against the EBP process have been presented
by Rubin & Parrish (2007). According to them, EBP ignores the clients’ and practitioners’
unique characteristics by being too mechanistic, as well as the weaknesses of the research
evidence. Moreover, it is claimed that the EBP is not clear enough, has many limitations, such as
requiring too much time and resources and thus is difficult to be implemented. What is more, an
additional argument concerns the fact that empirical findings being constantly outdated cannot be
avoided due to the nature of the scientific process (Maynard, 2007; Rubin & Parrish, 2007).

Furthermore, Straus and McAlister (2000) have also added their own arguments against
the EBM, which can be expanded and address also other fields of application of the process
(Mullen & Streiner, 2004). The classification of the criticism that they created, separates the
limitations of the process from its misperceptions. More specifically, the limitations concern the
practice in general, for instance the lack of consistent research evidence, barriers in the
application of them in the individual care and obstacles in the high-quality service, or especially
the EBP, such as the requirements for acquiring new skills, the limited time and resources and
the scarcity of the research evidence in the field (Mullen & Streiner, 2004). Moreover, the
disparagement of the clinical expertise, the disregard of the service users’ values and preferences
and the treatment of the approach as a fixed “guidebook” or just a cost-cutting tool have been
categorized under the misperceptions of the process (Mullen & Streiner, 2004). Additional to
those are the arguments that EBP consists an “ivory-tower concept”, is occupied only with
clinical research and randomized clinical trials are the only precondition to avoid therapeutic
nihilism (Mullen & Streiner, 2004).

To continue, Webb (2001), contributing to the critique of the EBP, added more
arguments regarding the philosophical grounds of the process. He argues that EBP does not fit

15



the nature and the research tradition of the profession of social work, which is individualized and
complex and focuses more on qualitative and non-experimental designs, as it promotes a
deterministic, rational model of decision-making (Webb, 2001). Instead, he presents the
cognitive heuristic devices as the main determinant factors for the decision-making process of
the social workers, and not the objective evidence. According to Webb (2001), the professional
discretion and judgment are undermined by the attempt to transform a complex concept, such as
the decision-making process, into a completely mechanistic and rational process based on
positivism, which treats the facts and the values independently and promotes a managerialistic,
performance culture that leaves narrow space of freedom and initiative to the professionals.

On the other hand, proponents of the EBP, even though they recognize the existence of
some of the above mentioned defects, support that a number of modifications and adaptations are
enough to make their elimination attainable (Nevo & Slonim-Nevo, 2011). Nevo & Slonim-Nevo
(2011) argue that if the evidence will be seen in a more encompassing and interpretive way
without underestimating the qualitative research and evidence, then we will be led in a more
inclusive model of Evidence-informed Practice (EIP), which will give space to the practitioners
to both move away from the non-scientific prejudices and superstitions, but also to trust and
follow their experience.

What is more, EBP is presented by many as compatible with the social work values and
promising in bridging the research-practice gap (Mullen et al., 2005). More specifically, some of
the advantages that are underlined are the possibility to contribute in the improvement of the
quality of the social services interventions in relation to the decision-making process and the
inclusion of the individual values and expectations of each service user, as well as to better
organize and disseminate the new research evidence (Mullen et al., 2005). Moreover, the EBP
appears to be a good way to promote the self-directed life-long learning and also develop further
the already existent educational frameworks (Mullen et al., 2005).

All in all, despite the fact that undoubtedly the theory of EBP can be significantly
improved, it has to be recognized that the process is aligned with the long lasting appreciation of
research evidence by the social work practice (Shdaimah, 2009). As can be seen from the above,
most of the critiques focus on issues of definition, implementation of the process, classification
of evidence and attention to the context. However, few of them oppose to the usefulness and the
ethics of the empirically tested interventions, as well as to the fact that the EBP practice
supports the human diversity, equality, and self-determination (Shdaimah, 2009).

Evidence-based Practice in Social Work Education

Beside the multiple debates and conflicts about the EBP process, the majority of social
work educators and academics support its use and are in favor of its dissemination among social
work practitioners (Bender et al., 2014). They argue that teaching EBP is essential, if schools of
social work wish to remain in the forefront of developments and potentially create a new
generation of social workers, focused on integrating research into their practice and enhancing,
in this way, the profession’s competency (Grady, 2010). The number of publications,
conferences and professional meetings that have been held for this reason can easily confirm the
size of the support towards integrating EBP in the curriculum (Bender et al., 2014).

As the traditional means of disseminating knowledge are proven to be increasingly
defective and education continues to strive to close the research — practice gap, EBP is presented
as a process particularly suitable for upholding this task (Bender et al., 2014; Okpych & Yu,
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2014). The fact that EBP includes many forms of knowledge and its principles come in
accordance with core values of the profession, reveal its relevance with the social work
curriculum (Drisko & Grady, 2015; Gambrill, 2007). More specifically, the EBP process is a
philosophy dedicated to promote effective decision-making, which will integrate the research
findings with the uniqueness of the service-users and will also promote lifelong learning and
competence, respect of the individual’s autonomy and right to participation, social justice and
accountability, while minimizing the possibility of harm (Gambrill, 2007). Moreover, it entails a
way of taking part in policy making and improvement of strategies and services, who aims
efficacy (Gambirill, 2007).

Moving on to the actual teaching of EBP, notable is Teatera and Chonody’s (2018)
reference that: “The process of learning to engage in EBP begins in social work education where
students are expected to engage in practice-informed research and research-informed practice”
(p. 442). The teaching of EBP process aims to guide students on the way of learning, of thinking
and of combining the above with their practice and important policy implications and it begins
by introducing them to the five-steps that were presented above (Rubin, 2007). Furthermore, it
includes informing the students about the current sources for searching, helping them acquire the
skills of critical thinking and decision making, in order to explain and evaluate the researches’
findings more effectively and in this way learn to question the status quo or authority of other
professionals (Bender et al., 2014; Parrish, 2018).

Concerning the five-step process of EBP, if taught effectively, it can provide students
with invaluable skills (Drisko & Grady, 2015). For instance, the first step, “formulating an
answerable practice question”, can train the students in making a multifaceted and complete
assessment, which will be taking into consideration the service user’s needs, the context, as well
as their personal limitations and by placing all these into a broader political framework, they will
be led to the final searchable question (Drisko & Grady, 2015; Parrish, 2018, p. 407). The second
and third step, “searching for the best research evidence; and critically appraising the research
evidence for its validity and applicability”, can train them into how and where to find, how to
evaluate and how to explain different kind of research, in order to recognize the “best available
evidence” that EBP suggests (Drisko & Grady, 2015; Parrish, 2018, p. 407). To continue, the
forth step, “implementing a practice decision after integrating the research evidence with client
characteristics, preferences, and values”, can teach students to create genuine relationships with
their service-users, based on respect and continuous adjustment in the situation from both sides,
in order to attain absolute trust and transparency and lastly “evaluate the outcome”, the fifth step,
as a successful and effective one (Drisko & Grady, 2015; Parrish, 2018, p. 407).

The above mentioned process might be perceived as clear and simple, however it entails
a great deal of difficulty and complexity, when it comes to its adoption (Grady, 2010). Drisko &
Grady (2015) report that, according to various researches, academics of social work still do not
include the EBP in their teaching. One of the most recent studies that was conducted by Grady et
al. (2010) demonstrated that EBP process still remains out of most of the social work curricula
and academics do not base their decisions about them on the contemporary research outcomes.
What is more, the level of implementation of EBP in the practice field of multiple health
professions remains low, according to other studies (Bender et al., 2014).

The main reason why this is happening is the confusion that is diffused within the
academic community about the EBP definition and the way it is understood (Rubin, 2007).
Avby’s et al. (2014) empirical study revealed that there are many qualitatively different ways of
perceiving EBP. They categorized those ways into five descriptive categories; fragmented,
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discursive, instrumental, multifaceted and critical, in an effort to better describe how
professionals in Sweden understand the concept of EBP in social work practice based on the
phenomenographic approach (Avby, Nilsen, & Dahlgren, 2014). Additionally, EBP has been
criticized for requiring too much time and resources from both academics and students and does
not provide all the necessary skills for future professionals to adequately use empirically
supported interventions (Rubin, 2007). Other identified obstacles are the culture of the
organization, the research environment, the prevailing attitudes that include mainly suspicion and
resistance and finally the lack of supervision (Teater & Chonody, 2018).

Proctor (2007) proposes five criteria that the schools’ of social work strategies and other
related agencies’ interventions should follow in order to successfully transmit the above
components of EBP process to the students. Those criteria are: “They must be deliberate and
strategic, they should be knowledge based, they should reflect the complexity of social work
practice, they should capitalize on school resources and core activities, and they should build on
natural partnerships inherent in professional education” (Proctor, 2007). More specifically,
Proctor (2007) suggests that in order to advance EBP, there should be an active knowledge
implementation from the schools of social work, which will be based on evidence-based
literature and not just a passive knowledge dissemination. This requires schools to concentrate on
multiple levels, besides the individual, and reclaim all the resources and activities they own, in
order to forge strong partnerships between their main four areas of investment: their curricula,
research, affiliated agencies, and information infrastructure (Proctor, 2007).

Additionally, Rubin (2007), whose article synthesizes the propositions and conclusions of
the Nation Symposium on Improving the Teaching of EBP in Austin, Texas, presents more
specific and analytic suggestions on advancing EBP. Those suggestions concern the role of EBP
in the curriculum, the field placements, the agencies and the supervision, as well as in education
in general. More specifically, the integration of EBP throughout the whole curriculum with the
potential guidance from agency providers and not as a distinguished course, the introduction of
students in more specialized information acquisition methods and the transmission of the
significance of transparency through being able to provide a complete explanation of the
intervention choice are some of the most highlighted propositions (Rubin, 2007). Moreover,
other recommendations are the mutual training in EBP between the academic and the agency
staff, the facilitation of the access in databases and current research evidence for the field
instructors and the creation of new, more innovative ways of making students familiar with the
real practice settings and its complexities than the traditional lectures (Proctor, 2007). Finally, as
Walker et. Al (2007) mention, a balance between encouraging students to carry out researches
and encouraging them to understand and critically evaluate the existed evidence should be
achieved in the educational setting.

Social Work Education and Evidence-based Practice in Greece

The history of social work in Greece is relatively recent, as the systematic appliance of it
as a profession and its recognition as a scientific method began in 1950. The Hellenic
Association of Social Workers (SKLE) was founded in 1954 and since 1956 has been a member
of the International Confederation of Social Workers. In 1959, the legal definition of social work
was enshrined in the Law Decree 4018, FEK 247/12.11.1959. However, the education of social
workers was remained in the responsibility of the private sector during the 1960s, until the state
undertook a more regulatory role towards it. Some years later, in 1973, the first public schools of
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social work were established in Patras and Crete within the Centres of Higher Technological
Education (KATEE) and offered post-secondary education The Establishment of the Department
of Social Work in the Ministry of Social Services took place in 1977 and one year later the
objectives of social work (social welfare, health, social insurance, education, community
organization and development, criminality, occupational guidance) were defined in the Law
Decree 891/7.12.78. In the years to follow social work education became exclusively public
(1984), the KATEE were replaced by the Technological Educational Institutes (TEISs) and the
professional rights of the graduates were defined in the Law Decree 23/26.1.89. Finally, the Law
Decree 23/30.1.92, which is valid until today defined the preconditions for obtaining the social
workers’ professional license, as well as issues of ethics, sectors of social work practice, duties to
users and employers-organizations (Dedoussi et al., 2004; Koukouli et al., 2008).

Today, there are four state Higher Education Institutes offering social work training in
Greece; the University of West Attica (UNIWA), the TEI of Patras, the TEI of Crete and the
Democritus University of Thrace. They offer four year full-time studies (eight semesters), during
which students attend multiple courses, in order to acquire the “Ptyhion in Social Work” (the
Bachelor in Social Work) and be eligible to registering as Certified Social Workers to the
Ministry of Health and Social Solidarity (Department of Social Work, 2018).

The content of studies of the Department of Social Work of UNIWA was determined by
the Ministerial Decision (34397/E5/4.4.06/®EK463/13.4.2006), which also describes its
responsibility to “educate high-level social workers by providing modern knowledge that will
ensure them successful scientific and professional activity in the context of changing social
needs of the developing science and technology. At the same time, the mission of the
Department is to promote and conduct research that contributes to the advancement of Social
Work as an applied social science but also in the country's development process” (Department of
Social Work, 2018).

The revised curriculum of undergraduate studies of the Social Work Department of the
School of Administrative, Economic and Social Sciences of the UNIWA was based on the
guidelines of the European Federation of Social Schools (EASSW) and the "Strategic Plan for
the year 2016-2020" and the directions for education in the Social Work of the World Federation
of Social Workers (IFSW) and the "Global Standards for the Education and Training of Social
Work"(Department of Social Work, 2018).

Among the learning outcomes that are mentioned in the revised curriculum, great
importance is given to the acquisition of knowledge and skills to conduct research and abilities to
assess the professional practice, as well as to the proper exploitation of the research results.

The total duration of the new Curriculum is eight (8) semesters. A total of 52 courses are
offered, of which 34 are obligatory and 18 are optional. Of these, students have to choose 8 or 6
and the dissertation thesis (Department of Social Work, 2018).

Theoretical Framework

The fundamental premise for the development of the present study and the analysis of the
material was Bandura’s Social Cognitive Theory (SCT) (Bandura, 1986, 1997, 1999, 2012). SCT
has its origins in the paradigm shift that took place in the 1970s and transposed the interest from
behavior to cognitions (Conner & Norman, 2007). Bandura fully developed this theory in his
1986 book, “Social Foundations of Thought and Action: A Social Cognitive Theory”, and
expanded it even more in 1997 in his book, “Self-Efficacy: The Exercise of Control” (Conner &
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Norman, 2007). A learning theory, which aims to organize what and how to teach something,
was deemed to be the most suitable for the present study since, one of its main purposes is to
generate implications for social work education and training (Ormrod, 2011). In order for
students to understand and appreciate better the Evidence-based Practice, the latter has to be
taught more effectively.

To begin with, SCT emphasizes that human functioning is the result of a combination of
three main factors; the personal, the social/environmental and the behavioral factor. Bandura
introduced that framework of triadic reciprocality or reciprocal interactions to better understand,
predict and change the human behavior (Schunk, 2012). More specifically, using perceived self-
efficacy (personal factor) to demonstrate this interaction, it is proved that the latter influences the
behavior (behavioral factor), such as the use of effective learning strategies, and vice versa, as
well as the individual social environments and vice versa (Ryan, 2012). What is more, the same
applies for the interactions between the behavior and the social environments. It is important to
mention that the influences between the factors are not always equal and it is possible for any of
them to predominate at any point (Schunk, 2012).

In this study, independent variables for inclusions comprised all the three main factors
presented above. Self-perceived knowledge and attitudes towards EBP represent the personal
factor, self-perceived use of EBP represents the behavioral factor and the choice of the
curriculum and the legal status and domain of the organization of the P.L.E.s represent the
social/environmental factor. Those variables were hypothesized to affect each other.

To continue, according to Bandura’s SCT, there are several cognitive motivational
processes that influence learning. The present study was occupied with two of them: the values
and the self-efficacy (Schunk, 2012). Values are defined as “individuals’ perceptions of the
importance and utility of learning and acting in given ways” and constitute a determining factor
in individuals’ decisions to act or not in a specific way, in order to achieve a specific outcome
(Ryan, 2012, p.19). There is a multitude of researches, which support that values are significant
predictors for students’ intentions to choose or not a course of action in the future. Therefore, the
under examination self-perceived attitudes of the social work students towards EBP represent the
cognitive motivational process of values and function as an independent variable, which was
hypothesized to affect the outcome, in other words the future use of EBP.

Moreover, “self-efficacy (efficacy expectations) refers to personal beliefs about one’s
capabilities to learn or perform actions at designated levels” (Schunk, 2012, p. 146). In
achievement contexts, self-efficacy can affect numerous motivational outcomes, such as the
choice of tasks, as well as influence effort expenditure, persistence, and learning (Ryan, 2012).
Based on that, the independent variable of self-perceived knowledge of EBP was also
hypothesized to affect the future use of EBP.

The initial hypothesized model can be seen in the Figure 1 below.
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Figure 1. Hypothesized model
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Chapter Three: Methodology

This dissertation is driven by the ambition of enhancing the use of scientific evidence in
the social work practice and decision-making in Greece. For this reason, the literature was focus
on the Evidence-based Practice (EBP), a process that emerged as a response to the contemporary
demand for improvement of the quality and the efficacy of the human services’ interventions and
constitutes one of the most discussed and complex social movement of our time (Drisko, 2014).
Specifically, the literature gave attention to the teaching of the EBP in the undergraduate level,
since it was believed that today’s students and tomorrow’s professionals were the most
appropriate sample to serve the purpose of this research. Consequently, through the examination
of their self-perceived knowledge, attitudes and use of the EBP, the study aimed to identified the
situation of the process in the current reality, as well as the student’s intention of using that
process in the future professionals.

This chapter presents the methodology that was implemented in this dissertation,
describes the chosen research strategies and explains the reasoning behind those choices. The
first part of this section introduces the reader to the research design, which constitutes the basis
of the methodology and supports the designing of the whole dissertation. Subsequently, the
description of the study setting and population are presents, alongside with the sample selection
strategy, in order for the reader to be aware of the context, the target group and the way that was
chosen. Moreover, the description of the data collection, processing and analysis, provide the
reader with a full picture of how the information was gathered and how the findings were
produced. Lastly, the chapter is concerned with the ethical principles that were followed
throughout the study.

Research Design

The strategy that was chosen for the present study is quantitative research. Quantitative
research is often referred to as a research strategy that describes the relationship between theory
and research through the natural science approach of positivism and deductive theory, uses
numeric data and is characterized by its objectivity towards the social reality (Bryman, 2012). It
is mostly suitable for research that involves sets, group attributes and general trends and studies
the relationship between the collected facts and for answering descriptive and comparative
research questions, as well as relationship-based research questions. In other words, it is suited
for questions that need a quantitative answer (i.e. "What is?", "How much?", "How often?"), that
study a numeric change or/and that aim to explain phenomena and test hypotheses (Muijs, 2004;
Robson, 2002). Consequently, since the aim of the study is to determine the self-perceived
knowledge, attitudes and use of the evidence-based practice by the fourth year undergraduate
social work students at the University of West Attica, quantitative research strategy was deemed
to be the most appropriate one to use.

To continue, the choice of the research strategy was followed by the choice of the
research design, which determines the way data is collected and analyzed and. The research
design that best suited the purpose of the present study was the cross-sectional survey. The main
characteristic of a survey is that the information it gathers is standard and concerns the same
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variables for the entire sample. Common variables of a survey can be, among others, attributes,
behavior, beliefs and attitudes (Aldridge & Levine, 2001). According to Bryman (2012):

Survey research comprises a cross-sectional design in relation to which data are collected

predominantly by questionnaire or by structured interview on more than one case (usually

quite a lot more than one) and at a single point in time in order to collect a body of
quantitative or quantifiable data in connection with two or more variables (usually many

more than two), which are then examined to detect patterns of association (p. 60).
Surveys fall into the category of non-experimental predetermined designs because the researcher
does not deliberately manipulate or alters the phenomena studied (Robson, 2002).

The main asset offered by the choice of this research design is the ability to measure,
even remotely, a large number of various data that cannot be observed such as factual
information, attitudes, beliefs and behavior. A large sample provides the possibility of
discovering small effects during the analysis. Additionally, a survey research usually requires
less time and effort from the researcher and the cost is significantly lower compared to other
methods and designs (Bryman, 2012).

To conclude, a non-experimental cross-sectional survey was used to describe the
knowledge, attitudes and application of EBP by fourth year social work students and to explore
possible relationships between them.

Description of the Study Setting

The study was conducted at the University of West Attica (UNIWA), in Athens, Greece.
The Department of Social Work falls under the faculty of Administrative, Economic and Social
Sciences. The Department of Social Work of UNIWA was established in 1985, under
the auspices of the Ministry of Education and Religious Affairs and it constitutes one of the four
state Higher Education Institutes offering social work training in Greece. During the same year,
all the former social work schools (the Diaconnisson School, the School of the Children
Protection Committee and the Institute of Social Work School) were embodied in the
Department of Social Work, Faculty of Health and Caring Professions of the Technological
Educational Institution (TEI) of Athens, offering undergraduate training in social work. Finally,
in 2018 it was integrated in the newly established University of Western Attica as an
autonomous Department (Department of Social Work, 2018).

Study Population and Sample Selection

The target group of the present study was the students of the Department of Social Work
in the University of UNIWA. Purposive sampling methods were used. More specifically, since
the target group consists of candidates with specific characteristics, homogeneous sampling was
applied (Etikan, 2016). Therefore, from the total number of the social work students, all the
fourth year undergraduate students were selected, because of their knowledge and their
experiences in the field of social work through the completion of the majority of the university
courses and the conduction of the Practical Laboratory Exercises (P.L.Es.).

Consequently, inclusion criteria were the completion of the third year of social work
training at the UNIWA and the completion of at least the first Practical Laboratory Exercise
(P.L.E.I). Students, who have completed one or more of the previous training years in other
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universities and schools, were excluded from the study, because of the probability of having
different levels of exposure to teaching on the EBP.

Data Collection

Instrument design

In surveys the most preferred way to collect the data is through questionnaires.
Questionnaires can be self-completion or postal/e-mail/online. For this research self-completion
face to face questionnaires were used, since they were given by the researcher in the campus
between March 19 and April 3 and they were collected back immediately after completion. This
way of data collection was chosen because its administration is quicker and relatively cheaper
and at the same time more convenient for the respondents. A self-completion questionnaire can
be distributed in large quantities in a short time and the respondents can take their own time to
complete it. Moreover, one of the major advantages is that the researcher’s effect is limited
compared to other methods, such as interviews and there is no variability in the questions
(Bryman, 2012; Muijs, 2004).

The questionnaire that was used to collect the data of the present survey was a
knowledge, attitudes and behavior (KAB) questionnaire for EBP. It was developed in 2003 by
Johnston and colleagues for the purpose of assessing undergraduate EBP teaching and learning
for medical students and consists of 43 items with four subscales. The subscales are: knowledge
which contains five items, attitudes with six items, use of EBP including personal application
which consists of six items and future use of EBP with four items. The remaining 22 items
include questions about sources of evidence, time used to search for evidence, and reasons for
not applying evidence. Each subscale uses a Likert scale. Specifically, a six-point scale ranging
from strongly disagree (1) to strongly agree (6) is used for knowledge and attitudes. A five-point
scale from 1 (never) to 5 (everyday) is used to rate the use of EBP. The future use of EBP is
rated on a subscale from not at all (1) to completely (6).

It is a reliable and valid questionnaire, with a Cronbach’s alpha greater than 0.70 for the
overall questionnaire, as well as for each factor. Correlation of the factors with other measures of
EBP were used to measure the construct validity and paired t-tests of the pre-factor and post
factor mean scores to examine the responsiveness of the questionnaire (Johnston et al., 2003).

Permission was obtained from the authors to use, translate to Greek and slightly modify
the wording of some items on the instrument. The modifications mainly concerned terminology
and adaptation to social work; for example, evidence based medicine was replaced by evidence
based practice and medical students by social work students. Particular care was taken in order
not to change the meaning of the questions.

Pilot study

According to Bryman (2012), some of the advantages of using existing questionnaires are
the knowledge of the measurement qualities, in case reliability and validity tests have been
already employed, as well as the possibility of making comparisons with other studies.

However, since, in this case, the questionnaire was modified and translated, in order to
address social work students in Greece and not medical ones, a pilot study was considered
necessary. In this way, the researcher ensured that no problems will occur during the main study
and that all the corrective actions had been taken prior to it, in order to maximize the likelihood
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of success and the validity of the questionnaire within social work and the Greek context
(Salkind, 2010).

The pilot study was conducted with eight voluntary respondents, graduates of previous
years (2016-2019) of the same Department of Social Work, between March 4 and March 15. The
probability of them contacting the study participants during the study period was very small. The
respondents were asked, upon completion, to provide comments regarding the clarity of the
questions, instructions and length of the questionnaire. They were recruited through social media
with snowball sampling, a form of convenience sample.

The final implementation of the survey was facilitated in many ways by the information
obtained by the pilot study. For instance, it was confirmed that the questions were
understandable and relevant to the social work training and the Greek context. Additionally, the
average time required for the completion of the questionnaire was calculated and was found to be
approximately 15 minutes.

Data Processing and Analysis

After receiving all the necessary approvals and permission, the data collection began by
sending an invitation for participation to all fourth year social work students. The invitation was
sent through social media, specifically the official Facebook page of the Social Work
Department of UNIWA, and was including information about the study, the dates and possible
hours for the data collection, as well as, the contact information and the expected time required
for the participation.

Subsequently, the researcher came in contact with the head of the Department of Social
Work and all the responsible for the fourth year social work students lecturers, informing them
about the study and the dates and hours of the data collection and asking them for their kind
collaboration and help. The contact was made through email. Then, the researcher travelled to
Greece and distributed the questionnaires in the campus, after the lectures, between March 19
and April 3.

During the data collection process, the students were informed, orally and in writing that
the participation is voluntary and a written informed consent has to be obtained by those who
agree to participate. Moreover, it was asked by the students to separate the signed consent from
the questionnaire and to not write their name or any other personal information on it, in order to
ensure confidentiality and anonymity. All questionnaires were hand-distributed, completed
individually and returned in an unmarked sealed envelope on the same day, which was collected
in person by the researcher.

For analyzing the collected data from the questionnaires and according to the
methodology, descriptive statistics, bivariate statistics and numeral outcome prediction (linear
regression) were used. The collected answers were coded and converted into computer readable
information and then inserted to the chosen statistical software. Finally, the data was analyzed
using the IBM SPSS Statistics version 25, a statistical software package for the social sciences,
whose license was granted by the University of Gothenburg.
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Ethical Considerations

The term “ethics” is nowadays used to answer questions, like “what should I/'we do?” or
“how should I/'we live?”” and contains reflections upon which traits of character are good or bad,
which actions are right or wrong and how people should behave to each other and the ecosystem
(Banks & Williams, 2005). Moreover, within its interests it includes subjects like rights,
responsibilities, well-being and harm (Banks, 2015). Concerning the professional field, ethics
began to be formulated, having as a focal point the professionals’ behavior towards their service
users and their protection from harm, exploitation or inappropriate influence from a potential
misuse of power from the professionals, as well as the respect for their dignity and their right to
decision making (Banks, 2015). In research, following the dictated ethics is equally vital, given
the fact that many times people have unethically altered and used science, in order to achieve
personal gain and enhance their professional status (Bhattacherjee, 2012). For this reason the
present study was committed to be ethically responsible and to contribute to the production of
knowledge.

To begin with, before conducting the survey all the necessary permissions and ethical
approvals were obtained from the parties involved. The research was initially approved by the
University Institute of Lisbon (ISCTE-IUL), with the purpose of fulfilling the MFamily
Dissertation, a course given within the framework of the European Master's Program in Social
Work with Families and Children. Subsequently, the study received the favorable opinion and
approval of the Ethics Committee with the no. 40/2019 decision. Finally, the research received
permission to be carried out in the Department of Social Work of the University of West Attica
(UNIWA), in Athens, Greece, from the General Assembly of the Department with the no. 2/29-
01-19 protocol number.

What is more, this study was committed to follow the ethical principles and standards
described in the Global Social Work Statement of Ethical Principles that was approved at the
General Meetings of the International Federation of Social Workers (IFSW) and the General
Assembly of the International Association of Schools of Social Work (IASSW) in Dublin,
Ireland, in July 2018.

More specifically, it paid particular attention and importance in the four key areas of
ethical principles, as described by Diener and Crandall (1978) (Bryman, 2012).

The first key area of ethical principles refers to the possibility of causing harm to the
participants (Bryman, 2012). It is of outmost significance that no harm will be caused to the
participants, such as pain, danger or any kind of unfavorable consequence, as a result of their
participation (Vanclay, Baines, & Taylor, 2013). It is ensured that for the present study the
participants were informed that in case of stress, anxiety, distress or any other feeling of
discomfort, they can withdraw from the research and the process of data collection at any time
without any consequence. Great importance was given to the clarification that the choice of no
participation or withdrawal from the study will not affect in any way their academic progress and
grades. No inconvenience or disturbance was intended to be caused to them by the research
process or the results produced.

To continue, an issue of great importance is the informed consent (Bryman, 2012). It is
widely accepted that the participation to a study should be voluntary and not the result of any
threat or compulsion and that this should be decided after the participants have adequately
understood the main objectives and consequences of the study (Vanclay et al., 2013). The
informed consent of this study included all the necessary information, such as the nature of the
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research and the expected duration of the requested participation, a summary of the expected
benefits and risks, as well as, contact information. The document was printed and distributed in
Greek to ensure that all participants fully comprehend it and feel safe about it. The printed forms
were signed and given voluntarily by the students, who chose to participate, and were collected
directly from the researcher, who reassured them that there would be no penalty in case of
withdrawal, even after signing the form. All the above mentioned information, besides been
included in the written form of informed consent, was also mentioned orally in person. The
participants’ autonomy was respected to the fullest.

Moreover, the third key area of ethical principles discusses the issue of privacy (Bryman,
2012). The researcher is obligated to ensure the preservation of anonymity and confidentiality,
unless there is permission from the participant that allows the opposite, as well as of the data
protection (Vanclay et al., 2013). The data was collected for the present study using anonymous
coded self-administered questionnaires, was not discussed with people without professional
concern, was protected with passwords and will be kept secured until the end of the study and for
the prescribed period of six months. After the end of that period, the records will be discarded.

Finally, there was no intention of any kind of deception. Covert methods and deception
are against the professional integrity and respect and can be used only with the approval of the
ethics committee and only in very particular cases (Vanclay et al., 2013). For this study, there
was an honest treatment of the participants, who were fully informed about the aim and the
objectives of the study and the research findings were reported accurately without any
falsification.
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Chapter Four: Research Findings and Analysis

This chapter is concerned with a detailed description of the data analysis and the results.
Descriptive analysis and cross tabulations are presented for all the sections. The response rate to
the questionnaire was 81,6% with 98 questionnaires returned from 120 fourth-year
undergraduate social work students at the Department of Social Work in the University of West
Attica (UNIWA). Subsequently, the hypotheses’ testing is being conducted using the Pearson's
correlation test, the T-TEST and the ANOVA test. In the end, a summary of the findings, as well
as an extensive discussion of them are being presented.

Descriptive Analysis

Demographics

This survey involved a total of 98 fourth year social work students, of which 91.84% are
women, aged between 22-25 years (53.06%) or 18-21years (25.51%).

For the majority of the students, who participated in the survey, the Department of Social
Work was their first (44.9%) or second (39.8%) choice, where they are attending the lectures
every day (54.08%) or weekly (24.49%). Only 1.02% of the participants stated that they never
attend the lectures. What is more, the average number of courses that the students owe this year
was found to be 6.

To continue, the study revealed that 88.76% of the participants have chosen not to
conduct a Dissertation and therefore receive their degree based on the new curriculum, which
includes 40 courses, the P.L.E. I, the P.L.E. II. Only 11.22% of the students chose to receive
their degree by writing a Dissertation and passing 38 courses, the P.L.E. I and the P.L.E. II.

Moreover, concerning the legal status of the internships’ Organizations, the survey
revealed that in both the P.L.E.l and P.L.E.II, the majority of the students claimed to have
conducted them in an Organization with a Legal Entity of Public Law (68.37% and 76.34%
respectively). The Non-profit Organizations of a Legal Entity of Private Law were found to
follow with 27.55% and 19.35% for the two internships, leaving in the place the Private Law
Organizations of a profit-making nature.

The most often selected category of Organization, where the students chose to carry out
the P.L.E.I, was found to be the field of Mental Health with a percentage of 21.88%.
Subsequently, with a percentage of 19.79%, was found to be the Health sector, with a percentage
of 13.54% the Local Authorities and with a percentage of 11.46%, the Family — Child Protection
domain. Furthermore, 9.38% of the students stated that they chose to work with Disability,
7.29% with Immigrants — Refugees, 6.25% in the field of Education, 6.25% with Delinquency,
and 4.17% with Addiction.

Finally, in the case of the P.L.E.II, the majority of the students (25.84%) chose to work
for the Local Authorities. Subsequently, 16.85% of the participants preferred the Health sector,
14.61% the Family — Child Protection domain and 13.48% the Disability one. The Mental Health
sector came fifth in the students’ choices, with a percentage of 10.11%, while 5.62% preferred to
work with Addiction, another 5.62% with Delinquency and 4.49% with Immigrants — Refugees.
Finally, 3.37% of the students stated that the field of Education was the category of their desired
Organization for the P.L.E.II.
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Self-reported knowledge of EBP

To begin with, concerning the students’ self-reported knowledge of EBP, the highest
percentage was detected in the statement that effective searching skills/easy access to
bibliographic databases and evidence sources are essential to practicing evidence-based practice,
with 46.9% of the students strongly agreeing with that. Additionally, the majority of students
moderately agreed that they have a clear understanding of what evidence-based practice is (N =
30, 30.6%). The statement that the Evidence-based Practice process requires the appropriate
identification and formulation of answerable questions received an equal number of students,
who moderately agreed and of students, who agreed with that (N = 31, 31.6%). Moreover, most
participants agreed that the Evidence-based Practice requires the use of critical appraisal skills to
ensure the quality of all the research papers retrieved (N = 39, 39.8%), while the majority of
students moderately disagreed that research evidence is generally a more reliable criterion for the
decision making than the personal or the supervisors' and other colleagues' beliefs and
experience. (N = 34, 34.7%).

Table 4.1 Self-reported Knowledge of EBP

Strongly Moderately . Moderately | Strongly

N % N % N % N % N % N %

I have a clear
understanding of what
evidence-based practice
is.

Research evidence is
generally a more
reliable criterion for the
decision making than
the personal or the
supervisors' and other
colleagues’ beliefs and
experience.
Evidence-based practice
requires the use of
critical appraisal skills
to ensure the quality of
all the research papers
retrieved.

Effective searching
skills/easy access to
bibliographic databases
and evidence sources 46 | 46.9% 22 | 22.4% 28 | 28.6% | 2 2% 0 0% 0 0%
are essential to
practicing evidence-
based practice.

12 | 12.2% | 30 | 30.6% | 26 | 26.5% | 12 | 12.2% | 13 | 13.3% | 5 | 5.1%

1 1% 9 | 92% |13 | 133% 25 255% | 34 34.7% | 15 15.3%

30| 30.6% | 25| 25.5% | 39 |39.8% | 1 1% 3 31% |0 0%

29



The evidence-based
practice process
requires the appropriate
identification and
formulation of
answerable questions.

29 | 29.6% | 31 | 31.6% 31 |316% | 6 | 6.1% | 1 1% 0 0%

Self-reported attitudes towards EBP

The following table displays the self-reported attitudes of the fourth year social work
students towards the EBP. As it appears, the majority of the students disagrees that the Evidence-
based Practice ignores the “art” of social work (N =52, 53.1%), that there is no reason for them
personally to adopt it because it is just a “fad” (or “fashion”) that will pass with time (N =
51.52%) and that it is “cook-book” social work that disregards professional experience (N = 49,
50%). Moreover, the highest percentage of the students also disagrees that the social workers, in
general, should not practice the Evidence-based Practice because social work is about people and
service users, not statistics (N = 42, 42.9%) and that previous work experience is more important
than research findings in choosing the best intervention available for a service user (N = 35,
35.7% ). Finally, the statement that if evidence-based social work is valid, then anyone can see
service users and do what social workers do, found most of the responders strongly disagreeing
(N =38, 38.8%).

Table 4.2 Self-reported Attitudes towards EBP

Strongly | Moderately Disaaree Moderately | Strongly
_ Agree Agree g Disagree Disagree

Evidence-based
practice is “cook-
book” social work | o | qor | 15 | 15306 | 11| 1120 |49 | 50% | 14  143% 9 | 9.2%
that disregards
professional
experience.

There is no reason
for me personally to
adopt evidence-
based practice
because it is just a
“fad” (or “fashion”)
that will pass with
time.

0 0% |3 31% 3 31% 51 52% @23 235% | 18  18.4%
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If evidence-based
social work is valid,
then anyone can see
service users and do
what social workers
do.

2, 2% 8 | 82% | 15|153% 30| 30.6% | 5 | 51% | 38| 38.8%

Evidence-based
practice ignoresthe | 1 | 1% 51 51% |12 | 12.2% | 52 | 53.1% | 15 | 15.3% | 13 | 13.3%
“art” of social work.

Social workers, in
general, should not
practice evidence-
based practice
because social work
is about people and
service users, not
statistics.

7 171% | 16 | 16.3% | 10 | 10.2% | 42 | 42.9% | 15 | 153% | 8 | 8.2%

Previous work
experience is more
important than
research findings in
choosing the best
intervention
available for a
service user.

4 41% 13 | 13.3% 29 29.6% | 35 357% 13| 133% 4 @ 4.1%

As regards to their overall appreciation of the EBP, this seems to be high enough, since
55.21% of the students stated that they agree and 29.2% that they moderately agree on the
advantages practicing evidence-based social work. However, most of them (34.7%) disagree that
it is easy to find the evidence in order to practice it.

Overall, the majority of the students feel moderately confident with their decision-making
skills (46.94%). Another 40.82% of them feel some confidence with the decision-making
process, while only 7.14% feel that they have a lot of confidence with it. Less confidence was
found in 3.06% of the students, who stated that they have little confidence in their decision-
making abilities and 2.04%, who stated that they have no confidence at all in them.

Self-reported use of EBP

The results presented in the following table concern the current use of the EBP from the
participants. More specifically, it shows how often students access research evidence from
different sources. The results indicate that the most students every month have access to research
evidence in general (N = 45, 45.9%), on the internet (N = 36, 36.7%) and from a textbook (N =
37, 37.8%). However, the majority of the participants stated that they never have access to
research evidence from original research papers (N = 57, 58.2%), from the Campbell
Collaboration database (N = 89, 90.8%) or from the Cochrane, Medline or other databases (N =
76, 77.6%).
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Table 4.3 Self-reported Use of EBP

Every day Evelgjyagther Every week Every month Never
N % N % N % N % N %

How frequently do you
access research evidencein | 7 | 7.1% | 7 71% | 22| 224% | 45| 459% |13 13.3%

general?

How frequently do you
access research evidenceon | 12 | 12.2% | 15 15.% 29 29.6% 36 | 36.7% 6 6.1%
the internet?

How frequently do you
access research evidence 51 51% | 5 5.1% 24 24.5% 37 37.8% 21 21.4%
from a textbook?

How frequently do you
access research evidence
from original research

papers?

2 2% 3 3.1% 6 6.1% 29 | 29.6% | 57 58.2%

How frequently do you
access research evidence
from the Campbell
database?

0 0% 3 3.1% 1 1% 3 3.1% 89 90.8%

How frequently do you
access research evidence
from the Cochrane
database, the Medline
database or some other
database?

0 0% 2 2% 8 8.2% 8 8.2% 76 77.6%

On average, the students stated that they spend 33 minutes daily, in order to find or
search for that evidence and that they practice the EBP every month (40.82%). On the other
hand, 33.67% of the students said they never practice EBP and only 3.06% practice it daily.

Overall, the findings indicated that (70.41%) of the fourth year social work students do
not consider themselves practitioners of EBP. According to the following table, the main reason
that the students indicated as responsible for this is the fact that they do not know how to practice
EBP.
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Table 4.4 Reasons of not practicing EBP

I don’t practice evidence-based social work because my consultants and
professors don’t.

I don’t practice evidence-based social work because I don’t know how.
I don’t practice evidence-based social work because I don’t believe in it.
I don’t practice evidence-based social work because my colleagues don’t

I don’t practice evidence-based social work because I don’t have time.

I don’t practice evidence-based social work because of personal
procrastination in changing old habits.

Future use of EBP

Yes

N %

34 34.7%

45 45.9%
10 10.2%
22 22.4%
18 18.4%
18 18.4%

37

26

61

47

53

53

No
%

37.8%

26.5%

62.2%

48%

54.1%

54.1%

In order to explore the students’ intention of using the EBP in the future, they were asked
to rate the usefulness of EBP in their future practice and their willingness to practice EBP in the
future, as well as to state their views about the place of EBP in the future of social work and their

preferred sources of finding evidence in the future.

The following three bar charts indicate that most students believe that EBP is very useful
in their future practice as a social worker (44.9%) and that they are very willing to practice it in
the future (52.04%). What is more, 50% of the participants agree that EBP is the future of social

work and will become the standard of care.

Figure 2. Usefulness of the EBP for the future practice
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Figure 3. Willingness to practice EBP in the future

60|
a0y

40|

Count

0|

20

101

Completely Somewhat MNotwiling — Wiling  Somewhat Very willing
unwilling unwilling willing

How willing are you to practice evidence-based practice as a social worker
in the future?

Moreover, according to the findings, the students’ most preferred way to be given
research evidence is via the library (N = 44). The second way to follow is via a desktop computer
in the patient care environment (N = 32), with a small difference with the third preferred way,
which is via a mobile, handheld computer (N = 30). Last preferred way for the students is
revealed to be via a desktop computer at home (N = 28).

EBP in relation with the Department of Social Work

The last part of this chapter presents the findings that concern the students’ answer to
questions related to the Department of Social Work of UNIWA and the activities provided by it,
such as the lectures, the internships and the curriculum.

To begin with, the first question that students were asked to rely was how frequently
current best evidence about the particular problem at hand is discussed, during the university
lectures. The majority of the students believe that current best evidence is discussed moderately
during the lectures (49%), while 19.39% believe that it is discussed a lot. Moreover, only 12.24%
and 1.08% of the students believe that evidence is being discussed a little or not at all
accordingly.

Additionally, concerning the frequency that the role of current best evidence has been
raised at these lectures, 36.46% of the students stated that is being discussed sometimes, while
29.17% said that is being discussed occasionally. Another 20.83% believes that the role of
current best evidence has been raised often and only 9.38% and 3.13% stated that this happens
rarely or never accordingly.

To continue, the research revealed that the majority of the students, who participated in
the survey, stated that they were moderately prepared for their P.L.E. during the last semester
(40.21%). 32.99% of students think they have been somewhat prepared for it and 13.40%
moderately unprepared. Only 7.22% of the students think they have been very prepared for their
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internship, while 3.09 % of the participants think they were either completely or somewhat
unprepared for it.

Moreover, the majority of the students, who participated in the research, found it difficult
to practice EBP as social work students in the last semester (41.84%) and agree that it takes too
much time (42.71%). The percentages of the students that believe that it was moderately easy
and moderately difficult to practice the EBP was 18.37% for both of the opinions, while the
percentage of the students that moderately agreed that EBP takes too much time in almost double
(28.13%) from the percentage of those who disagreed with the statement (13.54%).

However, in total, 86.46% of the participants are in favor of integrating the EBP in the
undergraduate social work curriculum (54.17% agree, 20.83% moderately agree, 11.46%
strongly agree). The percentages of students that do not believe that EBP should be an integral
part of the curriculum are considerably lower, with 9.38% who stated that they disagree and
4.17% who moderately disagree. No student strongly disagrees with the integration of EBP in the
social work curriculum.

Finally, as a general conclusion, 40.82% of the students from their personal observation
disagreed that EBP is currently being practiced in Greece. Another 17.35% and 12.24%
moderately disagree and strongly disagree accordingly with the same statement. On the other
hand, some of the participants (15.31%) agree that EBP is currently being practiced in Greece or
moderately agree with that (14.29%). All in all, none of the students strongly agreed with the
statement.

Figure 4. EBP in Greece

From your personal observation and experience, evidence-based social work is being practiced currently in
Greece.

From your personal
observation and
experience, evidence-
based social work is
being practiced
currently in Greece.

M Strongly disagree
Moderately disagree
M Disagree
M Agree
Moderately agree
M Strongly agree
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Hypotheses testing

This section will address the research hypotheses presented above.

1. Are respondents with higher levels of EBP knowledge more likely to utilize it in the future?

To answer this question, Pearson's correlation test was used. A moderate positive
correlation, which was statistically significant was found (r = 0.404, p - value = 0.000 <0.001).
Therefore, the hypothesis that the respondents with higher levels of EBP knowledge are more
likely to utilize the EBP in the future was confirmed.

2. Are respondents with more positive attitudes towards the EBP likely to utilize it in the future?

In order to answer this research question, correlation test was used. A moderate positive
correlation, which was statistically significant was found once more (r = 0.368, p - value = 0.000
<0.001). Therefore, the hypothesis that the respondents with a more positive attitude towards the
EBP are more likely to use EBP in the future is confirmed.

3. Will there be a difference in the knowledge, attitudes and use of the EBP among the students
who will choose to conduct a Dissertation from those who will not?

The T-TEST test for independent samples was used to answer this question.

Concerning the knowledge variable, the results indicated that there is no statistically
significant relation among the students, who will choose to conduct a Dissertation and those,
who will not [t (95) = -0,590, p = 0,556].

Similarly, the attitudes of the students were not proven to be significantly affected by the
choice of conducting a Dissertation or not [t (96) = 0,632, p = 0,529].

However, it was revealed that there is a statistically significant difference in the use of the
EBP among the students, depending on the choice or not of conducting a Dissertation [t (81) = -
3.402, p = 0,001]. More specifically, as it can be seen by the figure below, the students, who
chose to conduct a Dissertation, make greater use of the EBP process.
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Figure 5. Mean of EBP Use by Curriculum

Use of EBP

40+ P LE I+ - Dissertation 38+ PLEI+I+ Dissertation

Curriculum Choice

4. Will there be a difference in the knowledge, attitudes and use of the EBP among the students,
depending on the legal status and the domain of the Organization, where they conducted their
P.L.E.I and of the Organization, where they conducted their P.L.E.I1?

The ANOVA test was used to answer the fourth research question.

The results revealed that there is no statistical significant difference in the knowledge [F
(2) = 0,684, p =0,507], attitudes [F (2) = 0,169, p = 0,845] and use [F (2) = 0,079, p = 0,924]
among the students, depending on the Legal Status of the Organization, where they conducted
their P.L.E.I.

Similarly, for the P.L.E.I, the difference in the knowledge [F (2) = 0,465, p = 0,630],
attitudes [F (2) = 0,866, p = 0,424] and use [F (2) = 0,180, p = 0,836] was also found to be no
statistically significant, depending on the Domain of the Organization.

Concerning the P.L.E.II, the results were not different. A statistically significant
difference was not found neither depending on the Legal Status of the Organizations, nor
depending on their Domain. More specifically, depending on the Legal Status the knowledge
was found to be [F (8) = 0,646, p = 0,737], the attitudes [F (8) = 0,997, p = 0,444] and the use [F
(8) =0,273, p=0,973].
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Finally, depending on the Domain of the Organizations the knowledge was found to be [F
(8) =0,760, p = 0,639], the attitudes [F (8) = 0,550, p = 0,815] and the use [F (8) = 0,681, p =
0,706].

In an effort explore further and in depth the relationship between the use of the EBP and
the Domain of the Organizations for the two internships and detect possible differences between
them, descriptive statistics of cross tabulation were applied. As it can be seen from the bar charts
below, the highest mean score of the EBP use in all the domains of both internships was 3.67 out
of 5.

More specifically, in the case of the P.L.E.I, the domains with higher levels of the EBP
use ( > 3) were detected to be the domain of Addiction (25%) and the domains of Health (20%)
and Delinquency (20%).What is more, concerning the P.L.E.II. the domains of Education
(33,3%), Addiction (20%) and Family-Child Protection (20%) had the highest percentages of
EBP use compared to the rest.

Figure 6. Mean of EBP Use by Domain for P.L.E.I
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Figure 7. Mean of EBP Use by by Domain for P.L.E.11
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Discussion and Summary of the Findings

In the above survey, 98 fourth year students participated. Most of the participants were
women aged between 22 and 25 years and the Department of Social Work was on average their
first choice. The survey also revealed that most participants will receive their degree based on the
new program with 40 courses, P.L.E.I, P.L.E.II, but without conducting a Dissertation.

To continue, the majority of the students in this research stated that the Organization that
they carried out their P.L.E.l was a Legal Entity of Public Law and was in the field of mental
health. Regarding the P.L.E.1l, most students stated that the Organization they chose was once
more a Legal Entity of Public Law and was in the field of Local Authorities.

Furthermore, the survey revealed that most students claimed to attend lectures every day,
and that they owe an average of 6 courses in the current semester.

The results of this descriptive study, concerning the self-perceived knowledge, show that
students fully agree that effective searching skills/easy access to bibliographic databases and
evidence sources are essential to practicing EBP, moderately agree that they have a clear
understanding of what EBP is and agree that EBP requires the use of critical appraisal skills to
ensure the quality of all the research papers retrieved. Moreover, the percentage of students that
moderately agrees and agrees that the EBP process requires the appropriate identification and
formulation of answerable questions, was found to be the same. The above mentioned outcomes
can be considered as surprising, since the EBP process is not an explicitly part of the university’s
revised curriculum, although the acquisition of knowledge and skills to conduct research and
abilities to assess the professional practice, as well as to the proper exploitation of the research
results, are emphasized in it. However, the students moderately disagreed that research evidence
is generally a more reliable criterion for the decision making than the personal or the supervisors'
and other colleagues' beliefs and experience. This finding reflects a resistance to depart from the
authority-based practice, which is guiding the field of social work for several decades, and insist
on basing their interventions on intuition or the guidance, experiences and suggestions of
authority figures, such as colleagues and supervisors (Mathiesen & Hohman, 2013).

Regarding the self-reported attitudes, most of the students disagree that EBP ignores the
“art” of social work, that there is no reason for them to personally adopt it because it is just a
“fad” (or “fashion”) that will pass with time, that it is “cook-book” social work that disregards
professional experience, that social workers, in general, should not practice it because social
work is about people and service users, not statistics, and that previous work experience is more
important than research findings in choosing the best intervention available for a service user.
What is more, the majority of the participants strongly disagrees with the statement that if
evidence-based social work is valid, then anyone can see service users and do what social
workers do. These findings are aligned with the findings of several studies about the
implementation of EBP, who highlight the importance of the positive attitudes in the future
uptake of the process (van der Zwet et al., 2017). Finally, students have a moderate amount of
confidence in their decision-making skills and they agree on the advantages of practicing
evidence-based social work. However, they disagree that it is easy to find the evidence, in order
to practice it. Limited access to evidence has been identified to be one of the most important
barriers to implementing EBP by numerous studies, such as Bellamy, Bledsoe, & Traube’s
(2006), Bledsoe-Mansori’s et al. (2013), Gray, Joy, Plath, & Webb’s (2013, 2015) and Morago’s
(2010) (Teater & Chonody, 2018).
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The results, concerning the self-reported use of EBP, also indicated that students have
access to research data in general every month. They access these data on the Internet and/or
from a textbook. However, they never have access to research data from original research papers,
from the Campbell Collaboration, the Cochrane, the Medline, or any other database.
Disseminating new knowledge and evidence has also been one of the obstacles to implementing
EBP. The creation of the above mentioned databases reflects an effort to provide social scientists
with Internet libraries that collect a great amount of research findings summaries and are easy to
access and use (Edmond et al., 2006). The fact that the participants of the present study stated
that they never access those databases could be explained by them not knowing their existence or
them not really knowing how to use them. Furthermore, students stated that they spend on
average 33 minutes daily to find or search for evidence, that they practice EBP on average each
month, but do not consider themselves as practitioners of EBP. The most common reason why
students do not practice EBP was detected to be that they do not know how. The latter outcome
comes in contrast with the outcome of the knowledge scale, which revealed that the students
have an adequate level of knowledge, concerning the EBP process. A possible explanation might
be given by the conclusion of numerous scientists that besides the “simplicity” of the EBP
process seems to contain, the actual implementation in the practice setting is much more difficult
and complex (Grady, 2010). Thus, the participants might indeed be aware of what EBP is, but
they are still not capable of actively adopting it in their practice possibly because they do not
receive the proper training and guidance. Worth mentioning is also the fact that the students, who
reported that they do not use the EBP process because their consultants and professors do not,
they were numerically almost the same as those who disagreed with that statement. This finding
adds to the previously mentioned conclusion that there is a resistance to depart from the
authority-based practice and can also explain part of the reason why the students consider that
they do not know how to use the EBP. What is more, it reflects that the EBP has not found a
particular deepening in the university or in the organizational culture.

With regard to future use of EBP, the research shows that the majority of the students
believe that EBP will be very useful in their future practice as social workers and they are very
willing to practice it. Also, most students agree that EBP is the future of social work and will
become the standard of care. These results demonstrate that students recognize and value EBP
and they would be welcoming to a more systematic training of the process and are aligned with
other studies that found positive changes in response to the introduction of EBP (Mathiesen,
2016). Furthermore, they also stated that if they were going to use EBP, they would prefer to be
given the evidence either via the library, or a desktop computer in the care environment, rather
than via a desktop computer at home, or via a mobile, handheld computer.

To continue, the survey found that, according to the opinion of the majority of the
students, the current best evidence about the particular problem at hand is moderately discussed
during the university lectures and the role of current best evidence is sometimes raised during
these lectures. These findings indicate that the students are not being adequately exposed to the
current research evidence and enhancing their familiarity with them should be a priority in the
future. Several studies demonstrate that EBP is often not included in the social work training.
One of them is the national survey on social work programs, along with psychology and
psychiatry training programs, conducted by Weissman et al. (2006), revealed that social work
academics were the ones to offer the least training in research based interventions (Drisko &
Grady, 2015). Also, despite the fact that most participants found it difficult to practice EBP as
social work students during the last semester, they perceived themselves as moderately prepared
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for their internships. What is more, they also moderately agree that EBP takes too much time, but
it should be an integral part of the undergraduate curriculum of social work. Finally, according to
their personal observation and experience, the students disagreed that EBP is currently being
implemented in Greece, something that can be easily proven by the enormous lack of references
and studies about EBP in the country.

To conclude, the research questions revealed that the respondents with higher levels of
EBP knowledge are more likely to use EBP in the future. Moreover, the respondents with more
positive attitudes towards EBP are, also, more likely to use EBP in the future. Those outcomes
are aligned with Bandura’s Social Cognitive Theory (SCT) (Bandura, 1986, 1997, 1999, 2012)
that was presented in the theoretical framework.

Additionally, it was found that there was not a statistically significant difference in the
knowledge and attitudes towards the EBP among the students, who will choose to conduct a
dissertation and those, who will not. However, a statistically significant difference was found in
the use of the EBP in relation with the conduction or not of a Dissertation. More specifically,
students, who chose to receive their degrees based on the new curriculum with 38 courses,
P.L.E.I, P.L.E. Il and Dissertation, make greater use of the EBP. This result can be explained by
the fact that a Dissertation, whether bibliographic or research, consists an invaluable scientific
and systematic approach and analysis of an issue, whose aim is to improve the students’
academic and professional qualifications through getting familiar with bibliographical or
empirical research, as well as digital and print databases, developing analytical and critical
thinking and using scientific writing skills (Department of Social Work, 2018). Consequently,
when the students chose to conduct a Dissertation, they inevitably devote more time on finding,
evaluating and using research evidence, something that can potentially enhance their
competences and motivation in doing the same in their future practice.

Finally, there was no statistically significant difference in the knowledge, attitudes and
use of EBP among the students, depending on the legal status and the domain of the
Organizations, where they conducted their Practical Laboratory Exercises. Consequently, the
hypothesized environmental factors of legal status and domain of the Organizations do not
belong in the factors that significantly affect the outcome. However, worth mentioning is the fact
that the levels of the EBP use by the students was considerably low in all the domains of the
Organizations in both internships. That finding can be used to support the previous mentioned
conclusion that the organizational culture in the Greek social work field have not fully
appreciated or adopted the EBP.
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Chapter Five: Conclusions and Recommendations

The present study was the first one to uncover knowledge concerning the concept of EBP
in the Greek context. The main purpose was to describe the self-reported knowledge, attitudes
and use of the EBP by the fourth year undergraduate social work students at the University of
West Attica (UNIWA) and explore the possible relationships between them, as well as the
students’ intention to use the EBP in the future. As part of the motivation for this research was
my desire to better understand if and how this new paradigm shift has influenced the country,
what is the current role of evidence in the social work practice and education and how willing the
future professionals of the country are to integrate research evidence in their practice.

The data obtained through this quantitative research provided invaluable information
about a topic that had not been studied so far. More specifically, it was revealed that the social
work students that participated in the study have a good level of knowledge concerning the EBP
process, although persistence in the authority-based practice of social work is still apparent.
Additionally, it was found that the attitudes towards the EBP are also positive, besides the fact
that students find it difficult to find the evidence required to practice it. This difficulty was
reflected also in the fact that students never have access to research data from original research
papers, from the Campbell Collaboration, the Cochrane, the Medline, or any other database. All
in all, the high levels of EBP knowledge and the positive attitudes towards the process were
positively correlated with the students’ intention to use it in the future.

Moreover, the participants stated that they do not consider themselves as practitioners of
the EBP, but they believe that its usefulness for their future practice as social workers and they
are very willing to practice it. The most common reason why they do not currently practice it
was detected to be that they do not know how. What is more, it was revealed that evidence is not
discussed very often during the university lectures, although students believe that EBP should be
an integral part of the undergraduate curriculum of social work. Furthermore, the knowledge,
attitudes and use of EBP among students did not seem to be affected by the legal status and
domain of the Organizations, where they complete their Practical Laboratory Exercises, or their
choice to conduct or not a dissertation. Finally, without surprise came the conclusion that
according to the participants EBP is not currently being implemented in Greece.

The above mentioned findings can be implicated primarily in the field of education, but
also in the policy-making and the general practice of social work. To begin with, integrating EBP
in the social work curriculum, not as a distinct course, but as an integrated part of all the
university courses throughout the four years of training, could help the students understand the
process as a general approach of decision-making and problem-solving and potentially benefit
them in many ways. For instance, students will become more competent in critically evaluating
research evidence and applying structured interventions, based on them, as well as the service
users’ participation. A proposed way that this could happen is for the social work professors to
give assignments to the students asking them to find the relevant evidence for every new
presented course material during the university lectures (Rubin, 2007). In this way, the time
devoted to the discussion of the current best evidence will be significantly increased and students
will learn to rely more on their skills than the authority figures’ directions.

Moreover, it is important that students become familiar with information literacy (Walker
et al., 2007). Training in information acquisition methods, such as computerized bibliographic
database searching, will result in greater access to and use of research evidence (Rubin, 2007).
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This will potentially boost the confidence of the students in both incorporating evidence in their
practice and conducting research on their own before and after graduation and orient them
towards adopting a transparent and ethical way of practicing social work.

What is more, EBP should also be enhanced in relation with the Practical Laboratory
Exercises. Involving the field instructors in the EBP training of the students is a key component
of them understanding the connection of the evidence in the direct practice and change the
organizational culture of the field. This could become feasible by motivating the field instructors
to be trained, adopt and adequately support the use of EBP in the Organizations, providing in this
way a suitable learning environment for the future professionals. Sharing resources,
bibliographic databases and access to material about EBP between academics and trainers would
considerably enhance their motivation to collaborate having in mind the best interest of the
students (Rubin, 2007).

Finally, the advantages of the EBP training in the macro level should not be overlooked.
On the contrary, social policy should be more clearly connected with the university courses, as
well as with the decision-making processes. According to Walker et al. (2007), “the steps of EBP
are consistent with the steps of most policy analysis schemas” (p.371). For that reason, a greater
emphasis and a possible readjustment of the social policy course in relation to the rest of the
curriculum and the EBP is suggested.

It is also important to mention that a number of challenges and limitations were
encountered by the researcher during the process of conducting this study. To begin with,
gaining access to the desired target group was one of the challenges encountered at the first stage
of the research. Taking into consideration that the time for completing the dissertation was
particularly limited and the bureaucratic procedures plenty, the researcher had to adapt to the
circumstances and be very careful and precise with the documents required and the dates of the
data collection, since there was no space for any mistake. Moreover, due to the revision of the
university’s curriculum that took place last year, only a few students participated in the
compulsory laboratory courses, in which the researcher relied on in order to find the students and
collect the necessary number of questionnaires. As a result, time was an obstacle that had to be
overcome by the researcher, since her presence was required in the campus almost all day for the
total of the two weeks of the data collection, when she was entering all the theoretical courses,
some of which did not have a preset room and hour of teaching, trying to detect the fourth year
students. What is more, the cost for travelling in Greece and for printing approximately150
questionnaires was quite high. However, it should be mentioned that the support received by the
majority of the professors in the Department of Social Work was invaluable.

To continue, getting permission to use a pre-existing questionnaire, which would be
already tested for its validity and reliability was proven to be more difficult than expected. The
researcher contacted many authors in order to ask access and permission to use their developed
questionnaires, with a focus on questionnaires that concern social work professionals,
particularly in the domain of child protection. However, permission was granted only for the
knowledge, attitudes and behavior (KAB) questionnaire for EBP from Johnston and colleagues
(2003). Consequently, the research plan focused on students and the questionnaire had to be
adapted from the medical to the social work field and be translated in Greek. In this case, time
was again a challenge, since the translation was demanding and the questionnaire had to be pilot
tested to avoid any problems during the data collection.

Furthermore, there are limitations due to the nature of the study. The study was
conducted only in one out of the four Social Work Departments in Greece and the sample can be
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considered as bias, due to the lack of random selection. What is more, the answers of the students
were assumed to be valid and accurate, since direct observation in the setting was not possible.
Consequently, the findings cannot be generalized. The present study was the first attempt to
apply the specific KAB questionnaire for EBP in the Greek context, so further validity studies
are necessary to be conducted in a larger and more diverse sample. Future efforts with
longitudinal approach with larger samples in different locations.to explore the knowledge,
attitudes and use of the EBP among students, but also with different populations, such as
academics and professionals would also significantly contribute to the deeper understanding of
EBP in Greece.

All in all, it should be kept in mind that the EBP process, in a broader sense, is not
exclusively focused on the evidence. The EBP process should be seen as a way to make sure that
the interventions are indeed ethical and effective and make good use of the best available
research findings and not be adopted in a mechanistic way disregarding the human factor.
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COMISSAO DE ETICA
PARECER 40/2019

Project “Knowledge, Attitudes and Use of Evidence-based Practice by Social Work
Students at the University of West Attica”

The project "Knowledge, Attitudes and Use of Evidence-based Practice by Social Work Students
at the University of West Attica", submitted by the researcher lliana Trivyza, was appreciated on
the 22" May 2019 by the members of the Ethics Committee.

The information provided, in accordance with the Ethical Approval Submission Form in use at
ISCTE-IUL, satisfies the ethical requirements applicable to this type of research projects,
including:

a) The research problem and its scientific relevance were raised by an extended literature
review, focused in the Greek context, that has revealed a lack of knowledge concerning
the situation and the level of support of Evidence-based Practice (EBP) within the field of
social work, while at the same time, there is a general view that the majority of social
workers continue to rely more on an intuitive way of thinking when making decision
rather than on research and actual evidence;

b) The present research is expected to reveal potential shortcomings concerning the
teaching and application of the evidence-based practice by the social work students. This
could lead in a readjustment of the social work curriculum or a potential improvement of
the way EBP is taught in the university, to improve the knowledge of, attitudes towards,
and application of it by the future professionals of the country.

In the longer term, this could lead to the production of a greater amount of professional
knowledge in the Greek context, which lacks in research, as well as to the significant
improvement of the future practice of social work in the country.

The aim of the study is to describe the knowledge, attitudes and use of EBP by the
fourth-year undergraduate social work students at the University of West Attica (UNIWA)
and explore the possible relationships between them. The study will address the
following research question and hypothesis.

“What is the knowledge, attitudes and use of evidence-based practice by the social work
students?”

Hypothesis:

1. Those respondents with higher levels of EBP knowledge are more likely to utilize EBP
in the future;
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2. Those respondents with more positive attitudes about EBP are more likely to utilize
EBP in the future;

3. There will be a difference in the knowledge, attitudes and use of EBP between the
students, who will choose to conduct a Dissertation and those, who will not;

4. There will be a difference in the knowledge, attitudes and use of EBP between the
students, depending on the legal status and category of the organization in which they
are doing their internship;

A non-experimental cross-sectional survey will be used to describe the knowledge,
attitudes and application of EBP by fourth-year social work students and to explore
possible relationships between them.

The sampling method will be purposive, homogenous sampling, since the target group
consists of candidates with specific characteristics.

The exact size of the study population are approximately 120 participants that will be
accessible after the approval of the research from the General Assembly of the
Department of Social Work. The expected age of the participants is between 21 and 30
years old.

Inclusion criteria are the completion of the third year of social work training at the
UNIWA and the completion of the first Practical Laboratory Exercise (PLE I).
Students, who have completed one or more of the previous training years in other
universities and schools, are excluded from the study, because of the probability of
having different levels of exposure to teaching on EBP;

The researcher will approach the participants after the university lectures in
collaboration with the professors of the social work department of the University of West
Attica. Participants will be informed, orally and in text that the participation is voluntary
and free to withdraw from the study at any time, even after signing the statement,
without giving any explanation or reason for their withdrawal, without affecting the level
of service to them (i.e. grades) and with the obligation to destroy the data. A written
informed consent will be obtained by those who agree to participate.

Moreover, it will be asked to the students to separate the signed consent from the
questionnaire and to not write their name or any other personal information on it, to
ensure confidentiality and anonymity. All questionnaires will be hand-distributed,
completed individually and returned in an unmarked sealed envelope on the same day,
which will be collected in person by the researcher;

Participants will be asked to complete a self-completion face to face questionnaire that
will be administrated by the researcher in the campus and will be collected back
immediately after completion. The duration for completing the questionnaire is
estimated to be around 15-20 minutes. Data collection was expected to take place in the
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campus between 18-29/03/19 and permission has already been obtained by the General
Assembly of the Department of Social Work.

The questionnaire that will used to collect the data of the present survey will be an
adjusted version of the reliable and valid knowledge, attitudes and behavior (KAB)
questionnaire of Johnston and colleagues (2003). Permission was obtained from the
authors to use, translate to Greek and slightly modify the wording of some items on the
instrument to better fit to social work students and not medical students;

f) The collected data will not be discussed with people without a professional concern, will
be protected with passwords and will be kept secured until the end of the study and for a
period of seven months. After the end of this period, the records will be discarded.

For analyzing the collected data and according to the methodology, descriptive statistics,
bivariate statistics and numeral outcome prediction (linear regression) will be used. Data
will be analyzed using IBM SPSS Statistics version 25, a statistical software package for
the social sciences;

d

-

The text of the informed consent contains a brief explanation of the objectives and
procedures of the investigation, the voluntary nature of the study, the possibility of non-
response to any question and free withdrawal at any time, the guarantee of anonymity
of the participants and the confidentiality of the data collected, as well as the
identification and contact of the principal investigator;

e) There are no significant expected risks associated with the participation in this study;

f) The measures related to the debriefing and feedback, as well as the declaration of
responsibility and ethical conduct of the researcher, obey the provisions contained in
the Code of Ethical Conduct in Research - ISCTE-IUL.

In short, ensuring the volunteering of participation, the privacy and anonymity of the
participants, and the confidentiality of the information collected, the project received the
favorable opinion and approval of the Commission.

Y
O Presidente da Comiss&o, Prof. Doutor Jorge Costa Santos ~ A ,’ E !/ AMAN {\f LLL»&U
AVogal, Prof.2 Doutora Sénia Bernardes R ,(lw wD
0 Vogal, Prof. Doutor Vitor Basto Fernandes VT fe / B\ 5,\ tj
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Appendix I1: Changes in the KAB-EBP Questionnaire

Questions 1, 3-5, definition, 18, 20-24, 26, 28,
29, 32 “Evidence-based medicine”

“Evidence-based medicine” is replaced
by “Evidence-based practice”

Questions 14, 25, 27, 31, 33-42 “Evidence-
based medicine”

“Evidence-based medicine” is replaced
by “Evidence-based social work”

Question 2 “Research using clinical trials is
generally more reliable than research using the
observational method.”

“Research using clinical trials is generally more
reliable than research using the observational
method.” is replaced by “Research evidence is
generally a more reliable criterion for the
decision making than the personal or the
supervisors' and other colleagues' beliefs and
experience.”

6-11 “Medical evidence”

“Medical evidence” is replaced by
“Research evidence”

Question 12-20-21 “Compared to one year ago”

Removed

Question 7, 13 ii) “(excluding MEDLINE and
Cochrane Reviews)

Removed

Question 10 “Cochrane”

“Cochrane” is replaced by “Cambell”

Question 11 “from secondary sources such as
ACP Journal Club, the journal Evidence-Based
Medicine, POEMs (Patient-oriented evidence
that matters) or CATs (Critically appraised
topics)”

“from secondary sources such as ACP Journal
Club, the journal Evidence-Based Medicine,
POEMs (Patient-oriented evidence that matters)
or CATs (Critically appraised topics)” is
replaced by “from the Cochrane database, the
Medline database or some other database”

9% ¢

Question 13 1) “patient”, “clerked”, “illness”

“patient” is replaced by “service user”,
“clerked” is replaced by “cared for”, “illness” is

replaced by “‘situation”

Question 13 ii) “secondary sources such as ACP
Journal Club, the journal Evidence-Based
Medicine, POEMs (Patient-oriented evidence
that matters) or CATSs (Critically appraised
topics)”

“secondary sources such as ACP Journal Club,
the journal Evidence-Based Medicine, POEMs
(Patient-oriented evidence that matters) or
CATs (Critically appraised topics)” is replaced
by “other databases such as Medline, Cochrane
etc.”

Question 13 ii) “From InfoRetriever on your
iPAQ”

Removed
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Question 13 iii1) “disease/condition”

“disease/condition” is replaced by “situation”

Question 13 iv) “morbidity or mortality”

Removed

Question 14 “patients”, “clerked”

“patients” is replaced by “service-users”,
“clerked” is replaced by “worked with”

Question 15 “teaching rounds or bedside
teaching”

“teaching rounds or bedside teaching” is
replaced by “university lectures”

Question 16 “rounds/sessions”

“rounds/sessions” is replaced by “lectures”

Question 17 “clinical”

Removed

Question 18 “medical student”

“medical student” is replaced by “social work
student”

Question 19 “How prepared have you been”,
“clinical teaching sessions in the last month”

“How prepared have you been” is replaced by
“How prepared do you think you were”,
“clinical teaching sessions in the last month” is
replaced by “your internship in the semester”

Question 20,21 “doctor”

“doctor” is replaced by “social worker”

Question 22, 24, 28 “medicine”

“medicine” is replaced by “social work”

Question 26, 32 “medical”

“medical” is replaced by “social work”

Question 27, 29 “patients”, “doctors”

“patients”, “doctors” is replaced by “service

users”, “social workers”

b 13

Question 30 “treatment”, “patient”

“treatment” is replaced by “intervention”,
“patient” is replaced by “service user”

Question 33 “Hong Kong”

“Hong Kong” is replaced by “Greece”
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Appendix 111: KAB-EBP Questionnaire in English
-

INFORMED CONSENT

Dear participant,

This research is being conducted under the supervision of the Assistant Professors of the University
Institute of Lisbon (ISCTE-IUL) Maria Jodo Pena and Ana Margarida Barroso, within the framework
of the European Master's Program in Social Work with Families and Children. Its purpose is to
investigate the knowledge, attitudes and use of Evidence-Based Practice by the Social Work
Students in the University of West Attica (UNIWA).

The study is carried out by Iliana Trivyza (hliana.fox@hotmail.com), who can be contacted in case
of any questions or should you wish to share comments.

Your participation, which is highly valued, consists of completing the following questionnaire and
could take around 15-20 minutes. There are no expected significant risks associated to
participation in the study. Although you may not benefit directly from your participation in the
study, your answers will contribute to improvement of the way Evidence-based Practice is taught in
the University and in the long term to the production of a greater amount of professional
knowledge in the Greek context, which lacks in research, as well as to the significant development
of the future practice of social work in the country.

Participation in this study is strictly voluntary: you can choose to participate or not to participate. If
you choose to participate, you can stop your participation at any time, even after signing this
statement, without having to provide any justification, without affecting the level of service to me
and with the obligation to destroy the data.

In addition to being voluntary, your participation is also anonymous and confidential. The data
are intended merely for statistical processing and no answer will be analysed or reported
individually. The results of the research can be used in future in conferences and/or publications in
scientific journals. The survey data will not be shared with anyone other than the researcher and
you will never be asked to identify yourself at any time during the study.

In view of this information, please indicate if you accept participating in the study:

[ ACCEPT [ I DO NOT ACCEPT [

Name: Date:

Signature:
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Demographics:

Gender: [J Male [l Female [ Other

Age:

118-21 130-35
[122-25 1135+
[126-29

Year of studies:

Is the department you are studying among the ones you chose?
11 Yes, it was the choice (i.e.. 1%, 2" .. choice)
[ No, | had not chosen the department | am studying

I will receive my degree based on:
(] the new curriculum (40 courses + P.L.E.. I + P.L.E. II — without Dissertation)
[ the new curriculum (38 courses + P.L.E. I + P.L.E. II + Dissertation)

The Organization | completed the Practical Laboratory Exercise I (P.L.E.I) was:
) Legal Entity of Public Law

[ Private Law Legal Entity of a profit-making nature

1 Non-profit legal entity of Private Law

The Organization | am doing the Practical Laboratory Exercise II (P.L.E.IT) was:
1 Legal Entity of Public Law

] Private Law Legal Entity of a profit-making nature

1 Non-profit legal entity of Private Law

The Organization | completed the Practical Laboratory Exercise I (P.L.E.I) was in the domain of:

] Mental Health "1 Family — Child Protection
1 Health 1 Social Protection

U] Delinguency O Immigrants — Refugees

) Local Authorities 1 Disability

1 Addiction 1 Other

The Organization | am doing the Practical Laboratory Exercise IT (P.L.E.II) is in the domain of:
1 Mental Health 71 Family — Child Protection
1 Health 1 Social Protetion

1 Delinquency 1 Immigrants — Refugees

1 Local Authorities [ Disability

71 Addiction 1 Other

| attend the lectures regularly.
(1 Everyday [1Everyotherday [ Everyweek (] Every month [1 Never

Number of courses you owe until the current semester :
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This is a survey designed to evaluate various aspects of Evidence-based Social Work Practice. Please answer
truthfully (i.e. Do not tell us what you THINK we want to hear, rather tell us what YOU really believe) and
complete all the questions.

All responses will be treated in strict confidence and seen only by the independent researcher. All individual
identities will be masked and the analysis of the data will be blinded. Only the aggregate results will be

published.

Thank you for your participation.

Please circle the most appropriate response:

Please indicate how much you agree/disagree with the following statements.
Stron  Mode . Mode  Stron
Disagr rately gly
gly rately Agree . :
ee Disagr Disagr
Agree Agree
ee ee
1 I have a clegr u_nderstandlng of what evidence- 5 5 4 3 9 1
based practice is.
Research evidence is generally a more reliable
2. criterion for the decision making than the personal
L e 6 5 4 3 2 1
or the supervisors' and other colleagues' beliefs and
experience.
3 Evidence-based practice requires the use of critical
" appraisal skills to ensure the quality of all the 6 5 4 3 2 1
research papers retrieved.
4 Effective searching skills/easy access to
" bibliographic databases and evidence sources are 6 5 4 3 2 1
essential to practicing evidence-based practice.
5. The evidence-based practice process requires the
appropriate identification and formulation of 6 5 4 3 2 1
answerable questions.
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For the purposes of the rest of this questionnaire, we define Evidence-Based Practice as follows:

““EBP is a process for making practice decisions in which practitioners integrate the best research
evidence available with their professional expertise and with client attributes, values, preferences and
circumstances.”’ (Rubin, 2008)

Every Every Every Every Nev Other
other (please
day week month er .
day specify)
6. How frequently do you access research evidence in
5 4 3 2 1
general?
7. How frequently do you access research evidence on
. 5 4 3 2 1
the internet?
8.  How frequently do you access research evidence
5 4 3 2 1
from a textbook?
9. How frequently do you access research evidence
. 5 4 3 2 1
from original research papers?
10. i
How frequently do you access research evidence 5 4 3 5 1

from the Campbell database?

11 How frequently do you access research evidence
from the Cochrane database, the Medline database 5 4 3 2 1
or some other database?

12.  How much time do you now spend every day
finding or looking up evidence (or content
material)? [This does NOT include your study time - _ mins
- ONLY the time it takes you to retrieve the
material]
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13.

This is a 4-part question.

FOR THE MOST RECENT SERVICE USER you cared for, how much time did you spend looking
] up the evidence (or content material) relating to his/her situation? [This does NOT include your study
1) time -- ONLY the time it took you to retrieve the material]
mins

ii)  Where (what specific sources) did you find this evidence? (you can choose more than one option)

On the internet (excluding Campbell Collaboration, Medline xo: Cochrane databases)
From a textbook

From original research papers

From the Campbell Collaboration

From other databases such as Medline, Cochrane etc.

o000

iii)  How much, in terms of percentage, did the evidence contribute to your understanding of the situation?

> 80% 61-80% 41-60% 21-40% 0-20%

5 4 3 2 1

iv) How much, in terms of percentage, did the evidence relate to service user oriented outcomes (i.e.
quality of life etc.)?

> 80% 61-80% 41-60% 21-40% 0-20%

5 4 3 2 1
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In your opinion and judgment, how much has the practice of evidence-based social work, on average,

14. . .
affected the management or outcome of the service users you have worked with?
Completely A lot Moderately Somewhat A little Not at all
6 5 4 3 2 1
15 During the university lectures, how frequently is current best evidence about the particular problem at hand
" discussed?
Completely A lot Moderately Somewhat A little Not at all
6 5 4 3 2 1
16. How frequently have you raised the role of current best evidence at these lectures?
All the time Often Sometimes Occasionally Rarely Never
6 5 4 3 2 1
17.  How much confidence do you have in your decision-making?
A lot A moderate Some A little None at all
amount
5 4 3 2 1
18 How easy or difficult has it been for you to practice evidence-based practice as a social work student in the
" last semester?
Moderately - Moderately -
Very easy casy Easy Difficult difficult Very difficult
19. How prepared do you think you were for your internship in the semester?
Well Moderately Somewhat Somewhat Moderately Completely
prepared prepared prepared unprepared unprepared unprepared
6 5 4 3 2 1
20. How useful do you believe evidence-based practice will be in your future practice as a social worker?
Somewhat Somewhat Completely
Very useful useful Useful Not useful useless useless
6 5 4 3 2 1

62




21. How willing are you to practice evidence-based practice as a social worker in the future?

Very willing

Somewhat
willing

Willing

Not willing

Somewhat
unwilling

Completely
unwilling

6

5

4

3

2

1

Please indicate how much you agree/disagree with the following statements.

Stron Mode NIEE SO
Disag rately gly
gly rately Agree Di Di
Agree Agree ree isag isag
ree ree
22.  Evidence-based practice is “cook-book” social work
: : . 6 5 4 3 2 1
that disregards professional experience.
93 There is no reason for me personally to adopt
" evidence-based practice because it is just a “fad” (or 6 5 4 3 2 1
“fashion”) that will pass with time.
24.  Evidence-based practice is the future of social work
i 6 5 4 3 2 1
and will become the standard of care.
25. Itiseasy to find the evidence in order to practice
. : 6 5 4 3 2 1
evidence-based social work.
26.  Evidence-based practice takes too much time for busy
. 6 5 4 3 2 1
social work students.
27.  If evidence-based social work is valid, then anyone
; . 6 5 4 3 2 1
can see service users and do what social workers do.
28, Evidence-based practice ignores the “art” of social 6 5 4 3 5 1
work.
29 Social workers, in general, should not practice
" evidence-based practice because social work is about 6 5 4 3 2 1
people and service users, not statistics.
30 Previous work experience is more important than
" research findings in choosing the best intervention 6 5 4 3 2 1
available for a service user.
31 You pe_rsonal_ly appreciate the_advantages of 6 5 4 3 9 1
practicing evidence-based social work.




Evidence-based practice should be an integral part of

32. the undergraduate social work curriculum. 6 5 4 2 1
From your personal observation and experience,
33.  evidence-based social work is being practiced 6 5 4 2 1
currently in Greece.
If you were to use evidence-based social work, how would you prefer to be given the evidence (or content
material)?
34. Q Viathe library
O Via a desktop computer at home
U Via a desktop computer in the patient care environment
O Viaa mobile, handheld computer
35.  Overall, how frequently (on average) do you practice evidence-based social work?
Every day Eveg;\(;ther Every week  Every month Never
5 4 3 2 1
Do you consider yourself a practitioner of evidence-based social work currently?
36. 0O Yes (Stop Here!)
O No (Proceed with the following questions 37-43)
Yes No
37 I don’t practice evidence-based social work because my consultants and professors 1 9
" don’t.
38. Idon’t practice evidence-based social work because I don’t know how. 1 2
39. Idon’t practice evidence-based social work because I don’t believe in it. 1 2
40. Idon’t practice evidence-based social work because my colleagues don’t 1 2
41. Tdon’t practice evidence-based social work because I don’t have time. 1 2
I don’t practice evidence-based social work because of personal procrastination in
42, . X 1 2
changing old habits.
43.  Other reason(s): (please specify)

Thank you for taking the time to complete this survey.
Used with permission by Johnston et al. (2003).
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Appendix 1V: KAB-EBP Questionnaire in Greek

'EvtuTio Zuykata0eong

AyommnTé€ CUHUETEXOVTA/ QY AT T CUHUETEXOVOQ,

H mapoVoa épeuva Sievepyeitar vmd v emomteia twv Emikovpwv Kabnyntpuwv Tovu
Mavemotnuiakov Ivetitovtov ™G AtcaBoévag [University Institute of Lisbon (ISCTE-IUL)] Maria
Jodo Pena kat Ana Margarida Barroso, ota mAaiocla Ttouv Evpwmaiko) Metamtuyiakol
[Ipoypauuatos oty Kowwvikny Epyacia pe Owoyévela kat IMadwa (European Master in Social
Work with Families and Children). Zkomdg ¢ eivat 1) Stepelivon TV YVWOOEWY, TWV OTACEWV Kal
™m¢ xpnons g Tekunpwwuévng Ipaktikng (Evidence-based Practice) amd toug tetaprtoetelg
omovdaotég Kowvwvikng Epyaciag tou Mavemotnpiov ™ Avtikig Attiknig (MTA.A.A)).

H perém Sie€ayetal amd v HAdva Tppula (hliana.fox@hotmail.com), pe tnv omolia pmopeite va
ETILKOLVWVTOETE OE TIEPITITWOT] OTIOLWVSTTIOTE EPWTICEWV 1] EAV OEAETE VAL LOLPACTEITE GXOALAL.

H ovppetoxn oag, n omola eKTIHATAL WSLAITEPA, CLUVIOTATAL GTNV GUUTANPWOT TOU TIXPAKAT®
gpwTnuatoroyiov kat Ba Siapkéoel mepimov 15-20 Aemtd. Aev avapévetal va vtapéouv kivduvol
TIOU VO OXETICOVTAL E TN CUUUETOXN oG 0T HEAETT. [TapoAo Tou pmopel va punv emw@eAnbeite
AUECH ATTO TN CUUHETOXN OOG OTN HEAETN, OL AmavTNoEls oag Ba cupfarrovv ot BeAtiowon Tov
TPOTOV, He Tov omolo Siddoketat ) Tekunplwpévn Mpaktkn oto Mavemoto AVTiKNG ATTIKNG Kot
LOKPOTIPOBEGUA TNV TIAPAYWYN TIEPLOCOTEPWV ETAYYEAUATIKWV YVWDOEWV 0TO EAANVIKO TTAaOL0,
TO oTlo{o oTEPELTAL TNG EPEVVAG, KABWGS KAL GTN CNUAVTIKY €EEALEN TNG LEAAOVTIKIG TIPAKTIKNG TNG
KOWWVLIKIG epyaciag oTn xwpa.

H ovpuetoxn oe avt tn peAétn elvat auotpd eBelovtikiy: pmopeite va emAélete edv Oa
OUUUETACYETE 1) OXL. EQv eTTIAEEETE VO CUMHETAOXETE, LTIOPEITE VO SLAKOYPETE TT CUUUETOXT) OGS VA
TAoA OTLYUN, AKOUN KOL HETA TNV UTOYPA@N QUTHS NG SMAwong xwpls va xpewaletal va
OLTIOAOYNOETE, XWPIG AUTO va EMNPERCEL To emimedo €EUTMPETNONG TPOG €0GG KAL UE TNV
UTIOXPEWON VA KATACTPAPOVV Ta SeSopéva.

Extdg Tou OTL eival €0EAOVTIKY, 1] CUUHETOXT] 0OG EVAL ETONG AVOVUUN KXl EUTIOTEVTIKY). Ta
Sedopéva mpoopifovtal HOVO Yo OTATIOTIKY eMeEepyaoia Kt Kapio amavtnon dev Ba avaAvbel 1
Ba avapepBel pepovopéva. Ta amoTeAéopata TNG £PEVVAG UTOPOVV va XPNOLUOTIOmBoUv
HEAAOVTIKG 0€ GUVESPLA 1)/ KoL SNLOCLEVOELS O€ EMOTNHOVIKG TIEPLOSIKA. Ta Sedopéva ¢ Epevvag
Sev Ba LOLPAOTOUV HE KAVEVA AAAO €KTOG QO TNV €PEVVATPLA Kol TTOTE Sev Ba oag {ntnbel va
avVayVwpIoeTe TOV EQUTO 0AG OTIOLAST TIOTE GTIYUN KATA TN SIAPKELN TNG UEAETNG.

AapBavovtag vmtoym auTtég TI§ TIANpo@oOpPIies, TapaKaAelioBe va ava@Epete eav amodéxeote

OUUUETOYT] OO OTN UEAETN:
AEXOMAI [ AEN AEXOMAI [

‘Ovopa: Huepounvia:

Ymoypan:
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ANpoypa@ika otovygia:

e
®doro: [ Avdpag 1 Tvvaika [ Alro

Hlwla:

[118-21 [130-35
[J22-25 []135+
] 26-29

"Etoc omovdmv:

H ool mov pottdte Ntav avdpecso o ovtég Tov glyarte emMALEEL,
") No, tav n [potipnon (m.y. 11, 2" ...tpotiunon)
1Oy, dev giya emAEEEL TV GYOAN TTOL POLTHD

®a Lapw to mTvYio pov pe Paon:
110 véo tpoypappa 6movdov (40 padnuate + ILE.A. T+ ILE.A. II - yopig [Ttuyioxn)
[ 1o véo poypappa omovdov (38 padnuata + ILE.A. I+ ILE.A. II + ITtuylokn)

H Opyévwon mov npaypatoroinca v [poaktikn Epyactnploxn Acknon I (ILE.A.I) ntav:
[ Nopuo IIpdowmo Anpociov Awaiov (NITAA)

[ Nopo IIpdcwmo Idiwtikov Atkaiov (NITIA) kepdookomikoD yapaktipo

71 Nopko IIpocwno Idiwtikod Awaiov (NITIA) pun kepdookomikol yapoakTipo

H Opydvmwon mov mpaypatomowd v [poktikr Epyactnprokn Acknon II (ILE.A.II) ftav:
[l Nopwko [Ipocwno Anpociov Awaiov (NITAA)

71 Nopwko Ipocwno [diwtikod Awaiov (NITIA) Kepd0GKOTIKOD YOPAKTHPO

71 Nopko Ipocwno Idiwtikod Awaiov (NITIA) pun kepdooKomikoD YopaKTpa

H Opydvwon mov mpaypatonoinca v lpaktikr Epyactprokny Acknon I (ILE.A.I) jtav ctov topéa:

[ g Poyung Yyetag T tng Owoyévetog — [Taudwng [pootaciog
“lng Yyetog ¢ Exnaidevong

T g HapaPatikomrag kot Eyxinuotucomtog " tov Metavactov — [Ipocpiymv

71 1ng Kowotikng Opydvmong kot Avantoéng (O.T.A.) Tl 1ng Avammpiog

T tov EEaptmoenv 1 Ao

H Opydvmon mov mpaypatorowd v [paxtikr Epyacmprokn Acknon I (IL.E.A.II) eivon 6tov topéa:

[ g Yoy Yyeiog T 1ng Owoyéverag — [Moudwng Ipootaciog
Cltng Yyetog "¢ Exnaidevong

T tng [MapaPatikotntog kot Eykinuotikodtntog " tov Metavaotov — [Ipoopiymv

[ mng Kowotikng Opydvmong kot Avéamroéng (O.T.A.) [T tng Avamnpiog

T tov EEaptmoewv 1 Ao

[MopakoAovd® TaxTiKd T1g S1HAEEELC.
[ Ké&Be pépa [ Mépa mapd pépa [ Kabe Booudda [ Kabe pqva [ TToté

Ap1Ouog padnudtov mov xpwotdte Kotd T0 TpEYoV eEAUNVo:
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Avtn givan pa épegvvae Tov amookonel oty a&loAoynon dww@opov ttoyov ¢ Tekpunpropévng Mpaktikig
OTIV KOWVOVIKY] Epyacio. Amavtiote pe etukpivera (dni. Mn pog eite 61t NOMIZETE 6t 0¢hovpe va
0KOVGOoVUE, Tteite TL TpaypoTikd EXEIEX motedete) Ko copminp@ote 0AES TIG EPOTIOELS.

206 EVYUPLETO TOLD Y10, TT] GUUUETOYN GOG.

[Hopokei® KUKADOTE TNV TL0 KATAAAAY 0TAVTNOY):

Hopoxor® TPoco0PIoTE TOGO CURPOVEITE/OLOPMOVEITE NE TIC AKOLOVOES dNADoELC.

Zopeove Zopgove
Anéivta Metping

AWQPOVO  AlQOVO

ZOROOVO AoV Metping  Améivta

1 E,x(o o capr kaTavonom Tov T 6 5 4 3 2 1
glvan 1 TEKUNPLOUEVT TPOKTIKT.
Ta gpevvntikd otoryeia eival Katd
Kavova €vo To a&ldmieTo KPLTiplo

2. Y. TN AMyn omopacE®V amd OTL Ot 6 5 4 3 2 1

TPOCOTIKES TEMO1ONOELG KO
gUmEPlEG 1] AVTEG TOV ETOTTMOV KO
TOV GLVOSELPMV.

H texunpropévn npoaktikn amontel
3 ¥PNON KPLTIK®OV de&l0TNTOV
" a&loldynong yio vo S1lcQoAMoTel N 6 5 4 3 2 1
TOLOTNTA OA®V TOV EPELVNTIKMOV
EYYPAO®V TOV OVOKTMOVTOL.

Ot amoteleopatikég 0e&l0tnTEg
avalnmong/evkoin tpdécPacn og
4.  Biproypagikéc Phoelg dedoUEV@V 6

. ; . 5 4 3 2 1
KOt TNYEG AMOSEIKTIKMV GTOLXEIWV
elval amoapaitnreg yo Ty Aoknon
™G TEKUNPLOUEVIC TPAKTIKTG.
5 H dwdikacio g texunplopévng
" TPOKTIKNG OTTOUTEL TNV KATAAANAN 6 5 4 3 5 1

avayvoplon Kot StotHnmon
OTTOVTICUL®V EPOTNCEDV.




I'a Tovg 6KOTOVS TOV VTOLOiTOV Ep@TNRATOLOYIOV, 0pilovpe TV Tekpunpropévn Mpaktucy otV
KOWVOVIKY 0¢ &&nc:

H Texpnpropévn Hpoxtikng givor puo 01001Kacio Ayng TPUKTIKOV 0T0PAGEOY, KOTA TNV 07Toid o1
EMOYYELLOTIES EVOOPUATAOVOLY TO KOAVTEPW O10OECINE EPEVVITIKA OTOLYELN IE TNV EMAYYELRATIKY] TOVG
EUTELPIO KL TO YOPUKTNPLOTIKG, aEieg, TPOTIUOELS KOl KaTAsTOoN TOV eEumpeTovpévovy (Rubin, 2008)

Kébe MEPO  pe6e  Kade . Al
, mopd g | 6Sa Vo Moté¢ (Mopaxaréd
nepa népa poopd ] devkpvioTs)
6. ITdco ovyvd éxete mpdcPoon oe cTotysio 5 4 3 5 1
EPEVVDV YEVIKG, L
1. TI6c0 cuyva éxste mpoGPacn oe oTotyeia
, , 5 4 3 2 1
EPEVVMV 0T O1OOIKTVO; L
8. IIdco ouyvd éxete TpdoPoon oe oTotyeio
, .y , 5 4 3 2 1
EPEVVDV a0 Kamo10 PifAio; .
9. r r o7 J 7
[16c0 cvyva éxete mpdoPaocm o€ otoyeia 5 4 3 ) 1

EPEVVADV OTTO TPWTOTVTO. EPEVVITIKG, EYYPOPOL,

10. TI6co cvyvd €xete mpdsPaom ce oTorKElN
gpeuvmv and 1 fdon dedouévawv Campbell 5 4 3 2 1
Collaboration;

11 méco oLYVa £xete TPOSPacn oe GToLyEln

epevvov and mn faan dedouévawv Cochrane, 5 4 3 2 1
Medline 1 kdmoto GAAN Bdon dedopuéEvav;

12. TI6c0 ypdvo Eodevete kabnueptvd yio v
gbpeon N avalrtnon otoyeiov; [Avtd AEN
SLUTEPIAAUPAVEL TO YPOVO HEAETNG GG - Aemta
MONO 10 yp6vo oV Gag XPEBLeTTE Yo vaL BE—
OVOKTNGETE TO VAIKO |
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13.  Avt elvar po epmTNOT TEGGAPWY PEPDV.

INo _tov mo Tp66@aTo EEVANPETOVUEVO TOV GLVEPYOCTNKATE, TOGO XPOVO E00EWATE YAYVOVTAG TO
) OTOJEIKTIKA oTolXElol Tov oyetilovion pe v Katdotaon tov; [Avtd AEN mepiapfavel to ypovo
i) pueréng cag - MONO 10 ¥pdvo Tov YPEIUGTNKE Y10, VO OLVOKTOETE TO VAIKO]
Aemtd

i) Tlov (o€ mOEg GLYKEKPIUEVEG TTNYEC) PPIKOTE VT TaL GTOLXELD; (UTOPEiTE VO EMAEEETE TEPIGGOTEPEG
amd ol ETA0YEQ)

O 1o dwadiktvo (eCapodvtar o1 faoeic deoouévarv Campbell Collaboration, Medline xa: Cochrane)
O Xe piprio

O And mpotdTuIa EPELVITIKA EYYPOPQL

U Ano ) Baon dedouévwv Campbell Collaboration

O And dhreg Baoeic dedopévav 6nmg, Medline, Cochrane k.a

iii)  Xe 1010 1060670, GLVEPAAAY AVTE TO ATOSEIKTIKA GTOLYELD GTO VO KOTOVOGETE TNV KOTAGTAGT TOL;

>80%  61-80% 41-60% 21-40% 0-20%

5 4 3 2 1

iv) Xg o0 TOGOGTH, AVTA T OMOJEIKTIKA GToLyEin oYeTIlOVTOV LE OMOTEAEG LT TPOCAVATOAMGUEVOL
1pog tov e&umnpeTodevo (dnA. TototnTa LmNg K.0.);

>80%  61-80% 41-60% 21-40% 0-20%

5 4 3 2 1
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Kotd m yvoun kot kpion oag, moco £xel ennpedost, kotd péco 6po, N Tekunpropévn Ipoktikn

14.
dwyeipron 1 v €kPaon TV EELTNPETOVUEV®V, LLE TOVG OTOTIOVG £XETE GLVEPYAOTEL;
Evtehmg [ToAv Métpra Kéanwmg Atyo Kaborov
6 5 4 3 2 1
15 Kotd ™ dudpreta Tov StohéEE®V TOL TAVETIGTN IOV, TOGO GLYVE GVINTOVVTAL TO TPEXOVTO KAADTEPO
" amodEIKTIKG GTOYEIN OYETIKG HE KATO10 GLYKEKPLUEVO TPOPANLLOL;
Evtelmg IToAv Métpia Kdanwmg Atyo Kaborov
6 5 4 3 2 1
16 [T6c0 cuyva cuintdte TOV POLO TOV GNUEPIVAOV KOAVTEPMV OTOSEIKTIKMV GTOLYEIMV KaTd TN S1dpKela TV
T SwéEemv;
M .
O\ Vv opa Xoyva spu’@,g [Ieprotaciaxda Xravio [Tote
Popeg
6 5 4 3 2 1
17. TI6om gumiotochvn €xeTe 6NV IKOVOTNTA GOG Yo TN ANYT ATOPACEDV;
IToAv Apkem Mepwn Atyo Kaborov
5 4 3 2 1
18 [T6co gbkoAo 1| SVGKOAO TV Yo EGAC VO aoknoeTe TV Tekunpropévn TIpoaktiky ®g pottng
" KOW®VIKNG epyaciog o televtaio e£aunvo;
Mé M¢
IToA0 gvkoro ,arp b EvYxoio AVGKOLO ) etpia IToAb dvokoro
g0KOAO dVGKOAO
6 5 4 3 2 1
19 [Toco mpoetopacuévog Bewpeite 6TL oaotay yio v Tlpaktikn Epyactnplokn cog Acknon to
" televtaio e&aunvo;
IToAb Métpia Kamaog Kémaog Métpuo Evtelac
TPOETOWUACUEVOS  TPOETOYOOUEVOS — TPOETOIUOCUEVOS  OUTPOETOIUOOTOG OTPOETOIHOOTOC  OTPOETOIHOGTOC
6 5 4 3 2 1
20 [Toco yprioyun motevete 6t Oa givor n Texpnpropévn [paktikny 6T LEALOVTIKY GOC TPOKTIKY MOG

KOW®VIKOG AE1TOLPYOG;

Kdanwg Evtelmg
aypnom ypnom

Kdanwg

, Xpnot Aypnot
yPRGWN pnoun xXpno

[ToAv yprioun
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6 5 4 3 2
[T660 pdBupog elote va aocknoete 6to péALov v Tekunprouévn Ipaktikn og Kovmvikog
Aertovpyog;
IToAv Kdanmg , . Kdanmg Evtehmg
TpoBupog TpoBupog TTpobopoc Ampbopog anpdOvpog anpoOvog
6 5 4 3 2 1

[opokar® TPoGo0PicTE TOGO CURLPMOVEITE/OLOPMVEITE PE TIS BKOLOVOES OINAOGELS.

ZopeoOve  Zopeovao
Anéivta  Metping

AWQave AWQave

ZORQOVO AoV Metping Amorvto

H Texpnpropévn [poktikn oy

22. KOWMVIKY gpyacio Aertovpyel oo 6 5 4 3 2 1
«B1pAio cuvtay®v» oL oyvoel TNV
EMOLYYEALOTIKY EUTELPTQL.
Agv vrdpyet Adyog vo vioBeTnow

23 mpocOmKA TV Tekunpropévn

" Ipaxtikn, eneldn] ivarl amimg pio 6 5 4 3 2 1

«pavion (N «poda») mov Ba tepdoet
LE TO YPOVO.

H Texpmpropévn Ipaktikn givon to
LEALOV TG KOWVOVIKTG EPYACTOG KOt 6 5 4 3 2 1
Oa yivel To TpoTLTO TOPEUPAOG.

24.

Eivar evkolo va Bpebodv ta

25.  amodekTiKd oTotEla Yo TV
acknon g Texpmpropévng
[TpakTikng 6TV KoveVIKN €pyacia.

26 H Texunpuopévn Hpoktikn otnv

" KOW®VIKN €PYACi0 amoTel TApa 6 5 4 3 2 1

TOAD YPOVO aTd TOVG POLTNTEC.
Edv n Texunpropévn Hpaxtikn
GTNV KOWVOVIKN gpyacia givat

27.  éyxvpn, toTE 0 KOBEVAG UTOpEl val
GLVOVOGTPOQEL [LE TOVG
eEumNPETOVEVOLG Ko VaL KAVEL O, TL
KAVOLV 01 KOWVOVIKOL AELTOVPYOL.




H Texunpuopévn Hpaktikn otnv
28. KOWOVIKY gpyacio ayvoel Tnv 6 5 4 3 2
«TEXVI» TOV EMOYYEALATOG.

O1 xowvevikoi Asttovpyol, yevikd,
JeV TPEMEL VAL AOKOVV TNV

29. Texunpropévn Mpoxtiky, enedn n
KOWVIKT epyocio oxetilete pe
avOpdToLg Kot EELTNPETOVLEVOVC
Kol Oyl LE OTATIOTIKA GTOoLYElaL.

(o]
(6]
SN
w
N

H mponyoduevn epyaciaxn eumepio
glvon o onuovtikny omd ta

30. evpuoTO TNG £pEVVAG OTNV EMAOYY
™G KaAVTEPTG TapEUPaonG TOV
glvan SaBéoun yo Evov
€EVTINPETOVEVO.

Eoceic mpocomukd extipdre to
31. mieovekmuota g Tekunpropévng 6 5 4 3 2
[Tpaktikng 6TV KoveVIKN €pyacia.

H Texunpropévn Hpoaktikn O
TPEMEL VO ATOTEAEL OVOTOGTOGTO
32.  pépog TOL TPOTTLYLKOV 6 5 4 3 2
TPOYPAUUOTOC GTTOVODYV KOIVOVIKNG
gpyaciag.

A6 TV TPOCMOTIKTY GOG
TOPOTNPNOT KoL EPTEPial, 1
33.  Texunpropévn Hpaktikn 6 5 4 3 2
epappoleTat ovTn TV MEPI0d0 TNV
EXLddo.

Edv enpoketto va ypnoomomoete v Texunpuopévn [paktikn, ndg Oa mpotipovcate va AaPete ta
OTOOEIKTIKA GTOlYELD

34. 0 Méow g P1priodnkng
U Méow evog enttpanéllov YIOAOYIGTY 6TO GTiTl
U Méow evig enttpamélov vIToAoYIoTH 670 TEPIPAAAOV PPOVTISAC TV EELTNPETOVUEV®V
U Méow evog popntod vIoroyloT) YEPOs

35.  ZvuvoAikd, moco cuyva (Katd péco 6po) ackeite v Tekpumpropuévn Tpoaktikn;

Kabe pépa Mépa mapd pépa KdaBe Boopada Kdabe pnva [Toté

5 4 3 2 1
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Bcwpeite Tov €0vTtO c0g G ypnotn g Tekunprouévng TlpakTikng otnv KowmVikn &pyacio. ovTtd TO
dloTn O

U Not (Ztopathote T COUTANPOGCT) TOV EPMOTNUATOAOYIOV G€ aVTO TO oTMuEio)
U Oy (Zvveyiote otig epmtioelg 37-43)

37 Agv ack® v Texpnpropévn [paktikn 16Tt o1 EXOTTEG Kot 01 KB ynTéG Hov dEV TO 1 2
" KGvovv.

38.  Aegv aokd v Texunpiopévn Ipaktikn enedn dev EEpm TAC. 1 2

39. Aev aokd v Texunpropévn [paktikn 616t 6V TOTELO GE QLTNV. 1 2

40 Agv aok® v Texpnpropévn [paxtikn eneldn ot cuvAdEAPOL Lov dev 1 2
" XPNOOTOLOVV.

41.  Aev acko v Texpnpropévn [paxtikn eneidn oev £y ypovo. 1 2

42 Agv ack® v Texpnpropévn [paxtikn eattiog ™ TPOSOTIKNG OV avVAPANTIKOTN TG 1 2
" oto vo aALalo Taég cuviOetes.

43. AA\og AOYOG (TopaKoA® dlEVKPIVIGTE):

Y06 EVYUPLOTO Y10, TO YPOVO TOV APLEPAOGATE Y10, VO, OLOKANPAOGETE QUTI TV EPELVA.

Xpnowpomorgitan pe dogia amwd Tovg Johnston et al. (2003)
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